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AP English Literature & Composition Syllabus

Rhonda D. Thornton, Evans High School

Introduction: 


The Advanced Placement English Literature & Composition course was created by the College Board to prepare high school seniors for college work. The course is taught on the college level with readings appropriate for college freshmen. The analysis and evaluation of drama, novels, poetry, short stories, and nonfiction essays and the development of writing skills are the foundations of the course. Critical thinking skills are emphasized and encouraged through discussions and seminars. 


A national examination is required of all students and will be given in May. A score of 3 or better is accepted at many colleges and universities and allows students to exempt the first semester English requirement.



The most important requirement for this course is that students read every assignment with care and on time. Students will need to plan time in their schedules for more reading than most courses require. Poetry should always be read at least twice.

Writing instruction includes attention to developing and organizing ideas in clear, coherent, and persuasive language. It includes study of the elements of style, and it attends to matters of precision and correctness as necessary. Throughout the course, emphasis is placed on helping students develop stylistic maturity, which, for AP English, is characterized by the following:

a. a wide-ranging vocabulary used with denotative accuracy and connotative resourcefulness;

b. a variety of sentence structures, including appropriate use of subordinate and coordinate constructions;

c. a logical organization, enhanced by specific techniques of coherence such as repetition, transitions, and emphasis;

d. a balance of generalization with specific illustrative detail; and

e. an effective use of rhetoric, including controlling tone, maintaining a consistent voice, and achieving emphasis through parallelism and antithesis.

Students will write nearly every day including personal reflections on reading, reader response journals, and/or double-entry journals. Students will also write timed essays at regular intervals (usually every other week) throughout the year. These will usually be similar to those on the AP Exam which deal with theme, style, tone, diction, etc., and could be analytical, evaluative, or both. Practicing in this way enables students to learn timing and organizing thoughts quickly, coherently, and effectively. Students will also write formal essays. These will be literary analyses about the literature read in class. All essays must combine appropriate evidence with analytical and expository skills to show understanding of the works in question. Also, writings should interpret the literature through exploration of the text’s structure, style, themes, social and historical values, and the formal elements of the genre, such as figurative language, imagery, symbolism, etc. Because I believe revision is essential to writing mastery, students are encouraged and expected to revise and rewrite most essays. 

At regular intervals students will complete practice multiple-choice exercises similar to the ones on the AP Exam in order to become familiar with the exam’s format and to help determine the students’ strengths and weaknesses. Students will also participate in reading quizzes, tests, Socratic seminars, and other activities. Introductory class activities from Dean’s Voice Lessons will reinforce skill with diction, details, imagery, syntax, and tone and will be used throughout each unit during the year.
Additional Comments:


The local board mandates that all seniors in our county complete the Senior Project. Each 9 weeks, the student has certain assignments he or she must complete. This is added into the attached syllabus, but the AP students complete the majority of the work outside of class using the teacher as a tool for guidance and instruction. 

Course Goals:

1.   To carefully read and critically analyze imaginative literature.

2. To understand the way writers use language to provide meaning and pleasure.

3. To consider a work’s structure, style, and themes as well as such smaller scale elements as the use of figurative language, imagery, symbolism, and tone.

4. To study representative works from various genres and periods (from the sixteenth to the twentieth century) but know a few works extremely well.

5. To understand a work’s complexity, to absorb richness of meaning, and to analyze how meaning is embodied in literary form. 

6. To consider the social and historical values a work reflects and embodies.

7. To write focusing on critical analysis of literature including expository, analytical, and argumentative essays as well as creative writing to sharpen understanding of writers’ accomplishments and deepen appreciation of literary artistry. 

8. To become aware through speaking, listening, reading, and chiefly writing of the resources of language: connotation, metaphor, irony, syntax, and tone.

Essential Questions: 
1. How can students become proficient writers and analytical readers so that they will be prepared for college and a lifetime of reading and writing?

2. How does literature help us understand ourselves and others?

3. How does literature reflect the human condition?

4. How does literature express universal themes?

Basic Course Texts:

Perrine’s Literature: Structure, Sound, and Sense, Heinle & Heinle, 8th edition

Literature and the Language Arts: the British Tradition, EMC Paradigm, 2nd edition

Literature: Reading Fiction, Poetry, Drama, and the Essay, McGraw-Hill, 2nd edition

Major Works Studied:

Jane Austen, Pride and Prejudice*
William Shakespeare, Macbeth*

William Faulkner, Light in August*
Sophocles, Oedipus Rex 

William Shakespeare, Hamlet 

Arthur Miller, Death of a Salesman
Tom Stoppard, Rosencrantz & Guildenstern Are Dead
August Wilson, Fences
Joseph Conrad, Heart of Darkness
Ralph Ellison, Invisible Man

Emily Bronte, Wuthering Heights

* Summer Reading Assignment and Essay: Students will complete an essay, due the Wednesday of week one, on the following topic: 

The eighteenth-century British novelist Laurence Sterne wrote, “No body, but he who has felt it, can conceive what a plaguing thing it is to have a man’s mind torn asunder by two projects of equal strength, both obstinately pulling in a contrary direction at the same time.”

Think about the implications of the quotation. Choose a character from each of the works (not necessarily the protagonist) whose mind is pulled in conflicting directions by two compelling desires, ambitions, obligations, or influences. Then in a well-organized paper, identify each character’s two conflicting forces and explain how the conflict within each character illuminates the meaning of the work as a whole. Be sure to conclude with a valid assertion about the nature of conflict and how conflict enhances a writer’s message.

Reading and Writing Schedule 

First Semester

Weeks 1-3 Summer Reading and Introduction to Course 

This unit is the students’ introduction to the pace, style, and atmosphere of the course. We will have student-led discussions, mini-lectures, written responses to aspects of the texts, a quote test on Macbeth, and in-class essays on Pride and Prejudice and Light in August. We will also discuss the major editing errors and the expectations of college-level writing, such as the rhetorical triangle and various argumentative fallacies, and academic work in general. 

 Week 1: Faulkner’s Light in August
· Collect essays Wednesday and return by Monday of week 2 with commentary, primarily focusing on the sentence structure and the cohesive nature of the paper. This may include the power of the transitional component, the negative aspects of repetition, the individual voice of the writer, and the importance of diction. Students may rewrite the paper after an editing session in class where transitional devices and the different sentence structures necessary to create solid writing are highlighted. Passages from the summer reading tests will be used to illustrate the components of good writing. 

· Introductory class activities with Dean’s Voice Lessons teach and reinforce skill with diction, details, imagery, syntax, and tone. These activities will be used throughout each unit. 

· Glossary of terms necessary for literary analysis provided through the Perrine Literature Structure and Sound text – students are responsible for use of this vocabulary throughout the year. 

· Check reading test for the summer reading books – essay questions. 

· Examination of the summer reading works for the next three weeks, beginning with Faulkner’s Light in August. Focus on –vocabulary, syntax, symbolism, theme, and the Faulknerian hero.

· Assignments: Exercise on levels of questions with “The Chaser.” HW: Develop level 2-3 questions on Light in August for discussion. Also brief lesson on rhetorical triangle and argumentative fallacies in writing. 

· In-class Writing: Critical analysis of Faulkner’s style. 

Senior Project – Student must select topic and submit by week two. Students are required to read the Senior Project Manual before in-class discussion.

Week 2: Austen’s Pride and Prejudice
· Rewrites from summer reading will be turned in for further evaluation by Friday. Editing session for papers (see week 1). 

· Lesson on the importance of understanding the AP writing prompt, analyzing the material, and connecting to the thesis. A sample timed writing example will be used to help highlight transitions, connotative and denotative vocabulary, subordinating and coordinating components, sentence structure, and analytical components of solid writing.

· In-class Timed Writing: After reading a passage spoken by the stock character Collins, students will analyze his use of language, including diction, hyperbole, and syntax, and explain how his language produces dramatic irony.

· Assignment: Pride and Prejudice critical analysis paper that uses specific, well-chosen evidence to articulate an argument about the work. This essay is based on textual analysis of structure, style (figurative language, imagery, symbolism, tone), and social/historical values. Students will write, edit, and rewrite papers.
· Perspective Lecture: Students will explore three other Victorian writers and research the social issues, as well as the elements of style often associated with Victorian writers. Each student will then present his or her writers to the class. Class members will take notes and create a thesis statement for each writer. Each sentence must contain an historical point, a style point, and a literary point. 

Senior Project Assignments: Topic Selection and Approval, Guidelines for Letter of Intent, Sign of Commitment, Guidelines for Interview, and Annotated Bibliography. 

Week 3: Shakespeare’s Macbeth
· Lesson and study of the importance of diction, imagery, tone, and pertinent quotations in Macbeth. *Further discussion and analysis of Macbeth will take place during Tragedy Unit.
· Introduce the characteristics of Shakespearean tragedy.

· Direct composition instruction on how to incorporate details and examples to support claims in writing as well as instruction on conventions as necessary. 

· Out of Class Analytical Essay: Students will analyze how Shakespearean metaphors, imagery, and other dramatic cues reveal Macbeth’s response to fear. Divide students into groups of four. Give each group at least four essays, along with the AP rubric. Each group will score each essay. Class will discuss what makes writing effective. Students will edit and revise essays before submitting to teacher for grade. 
· Test on the three summer works. Objective plus essay.
Weeks 4-9 Tragedy in Literature & Oedipus Rex, Hamlet, and Death of a Salesman 

This unit begins with an exploration of Greek theater, Aristotle’s concept of tragedy, and the archetype of the hero. We will examine the tragic elements in each of the plays and Hamlet’s connection with Macbeth, focusing especially on point of view, what it means to kill the king, and the nature of tragedy/the tragic hero. From there, the discussion moves to an introduction to literary criticism where students are exposed to ideas explored through feminist, Marxist, deconstructive, cultural, and psychoanalytic literary criticism and changes in the nature of tragedy through the ages.  

Weeks 4-5: Sophocles’ Oedipus Rex
· Complete study of Oedipus Rex, Perrine, pages 1310-1360, focusing on Aristotle’s concept of tragedy, the tragic hero, and the archetype of the hero. 

· Lesson on subordination and coordination as it relates to sentence structure, essay organization, and the balance of generalization and specific, illustrative detail. 

· In-Class, Timed Writing –The oracles had prophesied that Oedipus would kill his father and beget children by his mother. Is Oedipus therefore made to do these things? Is the play premised on the notion that Oedipus is bound or free – the puppet of fate or the creator of his own fate?

Papers will be evaluated based on effective word choice, sentence structure, organization, clear emphasis, and strong support. Students will be able to rewrite papers after teacher commentary is given.

· Review quiz of literary terms students have been studying for the past 3 weeks (first 50 terms). 

· Assign Group Presentation Project on the critical approaches to literature. Due Week 10. 

· Reading: Hamlet – Outside reading throughout the two weeks. 

Weeks 6-7: Shakespeare’s Hamlet
· Complete study of Hamlet; class lecture and discussion will compare and contrast Greek and Shakespearean tragedies/tragic heroes as well as Macbeth and Hamlet as tragic heroes.

· Study of diction, point of view, imagery, humor, the qualities of the tragic/tragic hero, and important quotations.  

· Reader response journal and class discussion explores the following: The use of dialogue to create suspense, the place of setting in creating mood and atmosphere, the device of the ghost, paraphrasing important soliloquies, the differences between appearances and reality, Hamlet’s connection with Macbeth, and theme.

· Assignment: Students will compose three objective AP- style questions from Hamlet. 

· Topics: create an interior monologue for major characters as the “mousetrap” scene unfolds to reveal an understanding of that character’s motivations and personality.

· Students will analyze the “mousetrap” scene from a feminist perspective.

· Lesson on incorporating quotes and details in writing as well as creating effective essay organization by using specific techniques to increase coherence. These may be repetition, transitions, emphasis, etc.

· In-Class, Timed Writing. One definition of madness is “mental delusion or the eccentric behavior arising from it.” However, Emily Dickinson wrote

Much madness is divinest Sense – 

To a discerning Eye- 

Novelists and playwrights have often seen madness with a “discerning Eye.” In Hamlet, a character’s apparent madness or irrational behavior plays an important role. Students will write a well-organized essay in which they explain what this delusion or eccentric behavior consists of and how it might be judged reasonable. They will explain the significance of the “madness” to the work as a whole and avoid plot summary. Students will write, edit, and rewrite their essays.

· Formal analysis/literary paper comparing and contrasting the tragic fate of Oedipus and Hamlet. Essay will be expository and analytical in nature. Students will write, edit, and rewrite. Paper will emphasize imagery, dramatic irony, and will work with incorporating quotes, word choice, syntax, and understanding dialogue and details presented as support to writing. 

· Reading: Death of a Salesman– Outside reading throughout the two weeks. Students will complete reader response journals while reading, focusing on the elements of tragedy, the tragic hero, and Willy’s connections with classic heroes.

Weeks 8-9: Miller’s Death of a Salesman
· Study of Death of a Salesman, Perrine, pages 1545-1631, focusing on elements of the modern tragic hero.

· Review quiz of literary terms (terms 51-100).

· Round Table Discussion: 

· Which of the dramas adhere more to the classical definition of tragedy? Why? 

· Which drama contains more real life lessons? Why? 

· Compare and contrast the Shakespearean plays with others you have read in high school.

· Objective and essay test on the three dramas from this unit. 

· Direct composition instruction: active verbs, clear thesis statement, incorporation of lines and dialogue, conventions as necessary.

· Formal analysis/literary paper. Arthur Miller has said that he did not set out to “write a tragedy” in Salesman, but “to show the truth” as he saw it. However, it is clear from his comments about the play that he does regard it as a tragedy, with Willy as its tragic hero. In his article, “Tragedy and the Common Man,” he has written that the “tragic feeling is evoked in us when we are in the presence of a character who is ready to lay down his life, if need be, to secure one thing – his sense of personal dignity.” Is this remark applicable to Willy Loman? Essay will be expository and analytical in nature. Paper will emphasize elements of tragedy/tragic hero, incorporate appropriate quotes and details that support the thesis statement, use active verbs, and pay attention to word choice, syntax, and style. Students will write, edit, and rewrite.

Senior Project: Interview due beginning of week 8.

Week 10: 

· Groups will present projects on five of the critical approaches to literature (Marxist, cultural, psychoanalytic, feminist, and deconstructive).

· Practice AP Objective questions (15-20 minute sessions).
Senior Project: Research Paper due beginning of week 11.

Weeks 11-13: The Elements of Short Fiction 
Perrine’s Readings: 

1. “The Interpreter of Maladies,” 147, 

2. “Everyday Use,” 173, 

3. “Miss Brill,” 182, 

4. “A Worn Path,” 223, 

5. “A Rose for Emily,” 281, 

6. “Young Goodman Brown,” 316, 

7. “A Very Old Man with Enormous Wings,” 329, 
· After a brief review of the elements of fiction, such as plot and structure, characterization, voice, tone, point of view, symbol, allegory, fantasy, humor, and irony, we will focus on how the comprehension of these literary elements relates to understanding theme. Discussions of these short stories give students a solid grasp of effective techniques to build upon in examining and analyzing literature. 

· Students analyze literary elements of select short stories individually and in small groups. Students are to choose from the following stories and complete a general analysis study of the story (read for homework): 1. “A Municipal Report” –O. Henry; 2. “A Jury of Her Peers” –Susan Glaspell; 3. “Roman Fever” –Edith Wharton; 4. “A New Leaf” –F. Scott Fitzgerald. 

· In-Class Timed Writing: After reading O’Connor’s short story “A Good Man Is Hard to Find,” for homework, students will write an essay analyzing the work. Students will focus on analysis of literary elements, developing a clear thesis statement, using effective details to support the thesis, and paying attention to effective word choice and active voice. Writing prompt: During the conversation between the grandmother and Red Sammy, they discuss the difficulty of finding a “good man” in the modern world. Is this a plain statement of theme, or does the context of their conversation make the dialogue ironic? How does their discussion relate to the larger dramatization of good and evil in the story? Students will be encouraged to rewrite the essay after teacher commentary is given.
· Objective and short essay test on unit.
· AP objective practice lessons on pieces of short fiction (at least two 15 minute practices per week).
· Review quiz of literary terms (terms 101-150).
Weeks 14-15: Satire Unit 
· Study of Swift’s “A Modest Proposal,” excerpts from Chaucer’s The Canterbury Tales, and excerpts from Wilde’s The Importance of Being Earnest.

· Inner-outer circle activity focusing on the use of satire in the works.

· Direct composition Instruction: Controlling tone and voice in writing.

· Lesson and practice on interpreting tone through analysis of diction, images, details, language, and sentence structure (DIDLS).

· In-class essay:  Analyze the literary elements in one of the pieces that contribute to its tone. Students will consider diction, imagery, details, language, and sentence structure. Students will write, edit, and rewrite essays.
· Reading: Heart of Darkness – Outside reading throughout the two weeks.

Weeks 16-17:  Conrad’s Heart of Darkness 
· Dialectical journal assignment during reading of the novel.

· Brief lesson on British imperialism.

· Lesson including the novel, Orwell’s “Shooting an Elephant,” and Eliot’s “The Hollow Men.” Discuss themes, symbols, imagery, and diction in the poem, short story, and novel. Students explore connections among all three works in class discussions and in a timed writing.

· Oral Group Reports for analyzing the novel. Students will turn in rubric-based, written reports to go along with their presentations. 

· In-Class Lecture and Assignment: Evaluate the effectiveness of allusion, irony, paradox, impressionistic writing, the frame story, details, imagery, symbolism, conflict, illusion vs. reality, point of view, and repetition.

· Formal Analysis/Literary Paper: Conrad wrote that he began every story with definite, “true” images. Descriptions of the jungle in Heart of Darkness are realistic and exact, based upon his observations of the terrain during his own trip through Africa. At the same time, however, the geography is a metaphor for abstract psychological and moral issues. Students will discuss ways in which the setting is a symbol for the larger themes of the novel. Students will be able to rewrite papers after teacher commentary is given.

· Practice AP Objective questions (15-20 minute sessions).

Week 18: Semester Exams and begin holiday reading assignment.
*Holiday Reading: Students will choose any work of fiction from the AP Reading List (that we will not study in class) and be prepared for a free response essay question the first day of the new semester. 

Second Semester  
Senior Project: Project and Portfolio due beginning of week 6.
Weeks 1-2: – Rosencrantz & Guildenstern Are Dead and the Theater of the Absurd–
· Free response essay question on holiday reading the first day of week one. Topic: Many writers use setting to establish values within a work of literature. For example, the country may be a place of virtue and peace or one of primitivism and ignorance. Students will write an essay in which they analyze how the setting functions in the work as a whole. Students will be able to rewrite papers after teacher commentary is given.
· Lesson: Brief lecture/discussion of Theater of the Absurd, audience and purpose, language use, themes, symbols, and imagery. 
· In-Class Assignment: After reading the play and studying concepts of the Theater of the Absurd, students will make lists of the scenes in Hamlet which have been incorporated into Rosencrantz & Guildenstern are Dead, and write down what has been added and what has been changed. Then they will explore how these additions and changes contribute to Stoppard’s purpose.
· In-Class Group Assignment: Given the diminished popularity of live theater in 1967, what appeal would Rosencrantz & Guildenstern are Dead have for an audience of this time? 
· Out-of-Class Writing: Students will compare and contrast the ways in which Hamlet and Rosencrantz and Guildenstern are Dead reflect the values of the contexts (historical, social, moral, and religious) in which they were written. Students will write, edit, and rewrite papers after teacher commentary and consultation. 
· Review quiz of literary terms (terms 151-204).
Poetry Unit 

This unit focuses on establishing familiarity and comfort with reading, analyzing, discussing, and writing about poetry. 

Weeks 3-4 
Perrine’s Readings: 

1. “The Eagle”-Tennyson, page 719;

2. “The Red Wheelbarrow”-Williams, page 730; 

3. “In a Station of the Metro”-Pound, page 731

4. “Mirror”-Plath, page 749; 

5. “Hidden Meanings”-Stuart, page 754. 

6. “Pathedy of Manners”-Kay, pages 761-762;

7. “On My First Son”-Jonson, pages 764-765; 

8. “Meeting at Night”-Browning, page 772; 

9. “The Widow’s Lament in Springtime”- Williams, page 775;  

10. “The Convergence of the Twain”-Hardy, pages 778-779;

11. “After Apple-Picking” – Frost, pages 780-781 

12. “Bright Star”- Keats, page 792; 

13. “A Valediction: Forbidding Mourning”- Donne, pages 801-802

14. “To His Coy Mistress” – Marvell, pages 803-804.

· This part of the unit focuses on poetic language and the study of poetic devices. Learning the proper terminology is critical for writing about poetry. The chapter “What is Poetry?” in the Perrine provides an overview of the concept of poetry.  This part will be taught in a poetry circle. Perrine’s text is used, particularly the chapters “What is Poetry?” “Reading the Poem,” “Denotation and Connotation,” “Imagery,” and “Figurative Language” (chapters 1-5.) The chapter “Reading the Poem” is critical for a student to gain the techniques for noticing punctuation and inflections. 
· Assignment: How to analyze poetry with TP-CASTT lesson and practice.

· The unit ends with a sample AP exam in-class essay using an unfamiliar poem and the techniques and vocabulary of poetry studied such as diction, imagery, denotation, connotation, simile, metaphor, personification, apostrophe, metonymy, synecdoche, and structure.
· On day one or two of week three, each student will bring his or his favorite poem to share and will explain the emotional attachment to the poem. 

· After in-class direction and practice, students will annotate an unfamiliar poem.

· Practice AP Poetry Objective Questions (15 to 20 minute sessions)

· In-class Timed Writing:  Taking into consideration the title of the poem (“The Convergence of the Twain” by Thomas Hardy), students will analyze how the poetic devices convey the speaker’s attitude toward the sinking of the Titanic. 

Weeks 5-7: Invisible Man 

· Dialectical journal assignment during reading of the novel.
· Short lecture/lesson on the search for identity in literature and Ellison’s use of the double perspective in the novel.

· Using the Internet and print resources, students will create a brochure outlining the novel’s historical and social background. 
· Out of Class Narrative Writing: In a short 1-3 page paper, students will describe a personal crisis of identity they faced and how they resolved it. 

· Inner-Outer Circle Discussions of issues such as the invisibility and alienation of the narrator; symbols of blindness/sight, darkness/light, and the briefcase; and themes such as truth, responsibility, and freedom found in the novel.
· In-Class Timed Writing: Writers often highlight the values of a culture or a society by using characters who are alienated form that culture or society because of gender, race, class, or creed. Which character in Invisible Man plays this role? Show how this character’s alienation reveals the surrounding society’s assumptions and moral values. Students will be able to rewrite papers after teacher commentary is given on each.

· In-Class Group Assignment: In great literature, no scene of violence exists for its own sake. In a well-organized small group presentation, explain how the violent scenes in Invisible Man contribute to the meaning of the complete work.

· Practice AP Objective questions (15-20 minute sessions).
Weeks 8-9: Return to Poetry Unit 
Perrine’s Readings:  

1. “Much Madness is divinest Sense” –Dickinson, page 830; 

2. “Incident”-Cullen, pages 832-833; 

3. “A Noiseless Patient Spider”-Whitman, pages 809-810

4. “Ulysses” – Tennyson, pages 818-820;

5. “The Chimney Sweeper” –Blake, page 837; 

6. “My Last Duchess” –Browning, pages 849-850; 

7. “Leda and the Swan” –Yeats, pages 859-860; 

8. “My mistress’ eyes” –Shakespeare, pages 885-886;

· Focus study on symbol, allegory, paradox, overstatement, understatement, irony, allusion, meaning and idea, and tone (Chapters 6-10).

· Students will annotate at least four of the poems independently.  We will also discuss and analyze the poems as a class.

· Timed Writing:  After reading two poems about Helen of Troy (“To Helen” by Poe and “Helen” by Doolittle), students will consider such elements as speaker, diction, imagery, form, and tone as they write a well-organized essay contrasting the speakers’ views of Helen. Students will be able to rewrite papers after teacher commentary is given.

Senior Project: practice presentations
Weeks 10-11: Wilson’s Fences, Perrine, pages 1641-1702;

· Lesson on African-American urban life in the late 1950s. 

· Analyze the play’s universal themes, literal and figurative meanings of the title, conflicts between and within characters, and ironies found in the text in class discussion and in reader response journal entries. 

· Questions for Discussion: What aspects of the play make it realistic in its conventions? What assumptions about race and culture motivate Troy in his confrontations with his son? Is father or son more realistic about the value of a college education and the opportunities offered minorities by colleges and professional sports teams in 1957? Why?
· Brief lesson on writing a comparison and contrast essay. 

· In-Class Timed Writing: In an essay discuss what similarities and contrasts exist between this play and Death of a Salesman. How is Troy like and unlike Willy Loman in his situations and in his temperament? What is his attitude toward the importance of being “liked”? Does Troy lie to himself or to others? Students will be able to rewrite papers after teacher commentary is given.
· Practice AP Objective questions (15-20 minute sessions).

Weeks 12-14: Return to Poetry Unit 
Perrine’s Readings:  

1. “God’s Grandeur” –Hopkins, pages 905-906;

2. “Do Not Go Gentle into That Good Night” –Thomas, page 968;

3. “The Fish” –Bishop, pages 1019-1021;

4. “Siren Song” –Atwood, page 1027;

5. “Musee des Beaux Arts” –Auden, page 1028;

6. “Theme for English B” –Hughes, pages 1062-1063;

7. “Let me not to the marriage of true minds” –Shakespeare, page 1092;

8. “Sailing to Byzantium” –Yeats, pages 1108-1109;

9. “The Second Coming” –Yeats, pages 1109-1110.

· Assignment: Focus on musical devices, rhythm and meter, sound and meaning, and pattern. (Chapters 11-16) 

· Students study poetic terms dealing with rhythm and meter, practice scanning poems, and complete meter identification exercises in Perrine, pages 929-930. 

· 1st Explication (Out-of-class):  Students will choose a poem and construct an explication.  Guidelines will be exact and are rubric-based.  Students will review sample explications before beginning their explications.  (Due on Monday of Week 7).  I teach the explication process by offering sample explications, by showing the importance of diction and transitions, and by emphasizing the importance of support and sentence clarity.  During this time each student will bring me his or her opening paragraph and closing paragraph for commentary and comments.  Students are given feedback and rewrite opportunities.

· In-class writing: Students choose one pair of poems and write an essay arguing which is the more effective and why.

i. Clifton, “good times” (1033) and Hughes, “Theme for English B” (1062).

ii. Waller, “Song: Go, lovely rose!” (1101) and Donne, “Song: Go and catch a falling star” (1041).

iii. Joseph, “Warning” (1065) and Yeats, “Sailing to Byzantium” (1108).

iv. Rottmann, “APO96225” (846) and Owen, “Dulce et Decorum Est” (722).

v. Plath, “Mad Girl’s Love Song” (1078) and Dickinson, “I felt a Funeral, in my Brain” (776).

· Timed Writing: After reading Heaney’s “Blackberry Picking,” students will write an essay explaining how the poet conveys not just a literal description of picking blackberries but a deeper understanding of the whole experience. They may include analysis of diction, imagery, metaphor, rhyme, rhythm, and form. Students will be able to rewrite papers after teacher commentary is given. 

Weeks 15-17: Wuthering Heights 

· Reading Log and Group Discussion Activities are based on the conflict between good and evil, the darkness of the human soul, revenge, the relationship between power and desire, and civilization versus primal passion. Students will show how each theme is represented through characterization, setting, diction, imagery, and symbols. Also, students will analyze the effect of elements of repetition in the work and the factors that cause Heathcliff’s degredation.
· In-Class Lesson on the theme of love relationships in the novel. Divide students into groups and assign each group one of the couples. Students will describe each couple’s relationship and motivations for becoming involved, referring to specific textual examples to support claims. Students will use specific evidence to demonstrate whether or not Bronte endorses the relationships. 

· Out of Class Assignment for In-Class Discussion: Students will compare the structure of this novel to the structure of Pride and Prejudice. Elements considered are the novel’s tone and the number of generations involved in resolving the stories. Students will focus on the difference in significance and thematics indicated by the structural oppositions.

· Assignment: After review of theories of literary criticism and reading reviews of the novel, students will study the techniques used in writing film reviews and write reviews of the novel based on a particular type of criticism. 
· Group Projects: Groups will provide an overview of one of two themes, the significance of setting in the novel or the role of social class in the novel. Each group will also include a creative or visual presentation, such as posters or drawings, a reenactment of a scene, or a presentation of modern parallels. Groups should prepare questions that will encourage discussion.

· Timed Writing: Students will write an essay in which they present arguments for and against Wuthering Heights’ relevance for a person in 2008. Their positions should emerge in the course of the essay, and they may refer to works of literature written after the time period of the novel for the purpose of contrast or comparison.
· Practice AP Objective questions (15-20 minute sessions).
Week 18: Exam Week 

