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Introduction

The information contained in this questionnaire represents the results of the self-study, which can be considered the most important part of the programme evaluation process in terms of the time and collective effort involved, and in the value to be gained by the whole school from the process.

The self-study questionnaire is to be used for the evaluation of each of the three IB programmes—the Primary Years Programme (PYP), the Middle Years Programme (MYP) and the Diploma Programme— and for joint programme evaluations when requested.

This questionnaire contains a general section about the school and the programmes it offers, and the following specific sections:

· A: philosophy

· B: organization

· C: curriculum

· D: the student.

It also includes the school’s summary of main conclusions, to be signed by the head of school and/or the school principal, and by the programme coordinator.

Each section provides a set of criteria against which both the school and the IBO can measure the school’s progress towards achieving the required standards and practices in its implementation of the programme. The school must make a commitment to work towards meeting each standard and practice. The IBO is aware that implementing an IB programme is a journey, and that the school will meet the programme standards and practices to varying degrees along the way. Nevertheless, there is a need for the IBO to ensure quality in the implementation of its programmes.

This self-study questionnaire replaces all previous versions.

Guidelines for use by the school

In completing this self-study questionnaire schools should use the following guidelines.

All members of the administration and teaching staff involved in the organization and implementation of the programme in the school, as well as students and parents, should contribute to the self-study. The information in the completed questionnaire should reflect a broad view of the programme within the school.

The self-study questionnaire must be completed in one of the IBO working languages—English, French, Spanish or Chinese (for the MYP only). The questionnaire is available as a Word document and should be completed electronically. The boxes will expand to accommodate longer responses, and additional rows can be added to tables as required.

It is important to address each area of the self-study questionnaire carefully. The questions that come before the standard and practices in each section require detailed, descriptive answers, and are designed to ensure careful reflection on the standard before evaluating the level of practice.

Please provide further information if necessary, referring to the specific standard and number of each question (for example “Standard A1, Question 4”). Please ensure that any additional information provided is clearly referenced.

The standards and practices required for implementation of the three IB programmes form the basis of this self-study questionnaire. The practices below each standard identify the critical elements in moving towards successful achievement of the standard. The school must rate its performance in terms of each practice by indicating a degree of implementation on a continuum from low to high.

The school will need to document the degree to which it meets a particular standard by arriving at a judgment based on the analysis of the pattern of responses to the practices.

The pattern of responses will assist the school in completing “The statement of conclusions” that closes each section. Entries in “The statement of conclusions” should be prioritized and numbered according to those issues considered to have the most impact on success in the implementation of the programme. “Proposals for improvement” should correspond directly to those in “Practices in need of strengthening”, ie any perceived weakness should be followed by a related proposal designed to address that weakness.

MYP only: Section C: curriculum. Eight groups of teachers, each group representing one of the eight subject groups, must grade the standards and practices in this section (standards C1 to C4) and complete the statement of conclusions for each standard. Following this, a group representing all subject groups in the programme, and including the programme coordinator, must also grade the standards and practices and complete the statement of conclusions for each standard. In addition, the cross-subject group must answer the questions in the section headed “The school” as a summary of curriculum implementation for the programme as a whole. (The school will therefore submit 8 + 1 responses to Section C.) All subject group responses to Section C must be sent to the regional office.

Diploma Programme only: Section C: curriculum. Seven groups of teachers, each group representing one of the six subject groups and theory of knowledge (TOK), must grade the standards and practices in this section (standards C1 to C4) and complete the statement of conclusions for each standard. Following this, a group representing all subject groups in the programme, and including the programme coordinator, must also grade the standards and practices and complete the statement of conclusions for each standard. In addition, the cross-subject group must answer the question in the section headed “The school” as a summary of curriculum implementation for the programme as a whole. (The school will therefore submit 7 + 1 responses to Section C.) All subject group responses to section C must be sent to the regional office. 

The self-study questionnaire is completed by formulating the “Summary of main conclusions”. In this final part, the school should identify those issues prioritized in previous sections and considered to be of the utmost importance. 

The school must complete all the programme-specific appendices to the self-study questionnaire. 

In the case of the PYP and the MYP, schools should return the required number of copies of this questionnaire (in the required format, as directed by the regional office) and all supporting documentation listed in the Guide to programme evaluation, to the regional office at least two months before the school visit.
The self-study questionnaire
School presentation

General information

	1.
	Name of school:
	Sarah Rawson Smith Elementary

	
	School code:
	7289
	

	
	Name of legal entity of school (if different from above):

	
	

	
	Postal address:

	
	370 Old Ivy Road, NE, Atlanta, GA 30342

	
	Street address (if different from above):

	
	

	
	Telephone (including country and area codes):
	011.404.802.3850

	
	Fax:
	011.404.842.3046

	
	E-mail:
	jjohnston@atlanta.k12.ga.us

	2.
	Name of the head of school:

	
	Dr. Sidney Baker, principal

	3.
	Legal status of school:
	[image: image1.wmf] 

Government/state school

Do IB students pay tuition fees?

Yes                 No

	
	
	Private school

Do IB students receive any subsidies?
Yes
          No

	4.
	Organization:
	Boys’ school

	
	
	Girls’ school 


	
	
	Coeducational 

	
	
	Boarding school 

	
	
	Day school 

	5.
	IB programmes offered in the school:
	PYP

	
	
	MYP

	
	
	Diploma Programme


	6.
	Age range of students in the whole school:
	From
5
   to
11
   years

	7.
	Total number of students in the whole school:
	
	883

	8.
	Number of teaching days per school year:
	
	180

	9.
	Academic structure: What divisions (eg pre-primary, primary, middle school and high school) operate in the school, if any?

	
	Name of section

Age range of students

Number of students

(add rows as necessary)


	10.
	Approximately how many students are involved in the programme in each age range below?

	
	
	No of students
	Programme
	
	No of students
	Programme

	
	3–4 years
	0
	
	11–12 years
	0
	

	
	4–5 years
	0
	
	12–13 years
	0
	

	
	5–6 years
	164
	PYP
	13–14 years
	0
	

	
	6–7 years
	155
	PYP
	14–15 years
	0
	

	
	7–8 years
	153
	PYP
	15–16 years
	0
	

	
	8–9 years
	148
	PYP
	16–17 years
	0
	

	
	9–10 years
	143
	PYP
	17–18 years
	0
	

	
	10–11 years
	120
	PYP
	18–19 years
	0
	


Programme-specific information

This section needs to be completed for each programme to be evaluated. 

Please select one box, as applicable.

	
	PYP
	
	MYP
	
	Diploma Programme

	11.
	Name of the school principal (if different from the head of school):

	
	

	12.
	Name of the appointed programme coordinator:

	
	 Jason Johnston

	13.
	Total number of students involved in the programme:
	883

	14.
	Age range of students involved in the programme:
	From
5    to     11  years

	15.
	Within this age range, are all the students in the school involved in the programme? (This does not apply to the PYP, which a school must implement as an inclusive programme.)

	
	
	Yes

	
	
	No

	
	If no, specify how many students in this age range are not involved in the programme.
	

	16.
	Specify any national/state/local curriculum requirements the school must meet.

	
	Smith is required to teach Georgia curriculum called Georgia Performance Standards (GPS). The standards can be found online at www.georgiastandards.com. Students take the Criterion-Referenced Competency Test (CRCT) in April of each academic year. The CRCT is a state mandated test.

	17.
	Specify any other academic programmes taught.

	
	

	18.
	Is there entry selection to the programme?
	Yes

	
	
	No

	
	If yes, provide information on selection criteria.

	
	

	19.
	Nationalities/ethnicities of students:

	
	List of nationalities/ethnicities
	Approximate number of students

	
	1. Native American/Alaskan Native
2. Asian/Pacific Islander

3. Hispanic

4. Black, not Hispanic

5. White, not Hispanic

6. Multi-racial

	1) 1
2) 57

3) 50

4) 101

5) 630

6) 47

	20.
	What is the language of instruction in the programme? (If more than one, please explain how they are used.)

	
	English

	21.
	Teachers employed to teach the programme:

	
	Number of teachers teaching full time in the programme
	88

	
	Number of teachers teaching part time in the programme
	3

	22.
	Nationalities/ethnicities of teaching staff:

	
	List of nationalities/ethnicities
	Number of staff

	
	1. Asian

2. Hispanic
3. Black, not Hispanic

4. White, not Hispanic
	1) 1
2) 1

3) 24 (1 Haitian)

4) 64 (1 Canadian; 1 South African; 1 Australian)


Section A: philosophy

The school

	1.
	What processes are in place to revise the school’s philosophy/mission statement? How do you ensure it is aligned with the IBO mission statement?

	
	Smith faculty and staff revisit and revise, if necessary, the school’s mission statement annually. Along with the mission statement, faculty and staff revise and revisit the school’s vision and beliefs which are published alongside the mission statement. The IB mission statement is taken to account during this revisit to ensure alignment.

	2.
	By what means is the school philosophy/mission statement and the IBO’s mission statement promoted to the whole school community?

	
	The school and the IB mission statement is promoted through the whole community through the following:
· The Learner Profile promoted through instruction and reflection. Each planner focuses on an attribute(s) of the learner profile. After the completion of the planner, students reflect on the attribute(s). The reflection becomes part of the students’ portfolio and a copy is sent home to parents/guardians. Specialists and non-homeroom teachers are given a table by the coordinator which outlines the attributes being highlighted within each transdisciplinary theme. Depending on reflections, highlighted attributes may change.
· Cultural arts performances through a local affiliate named Young Audiences. 

· Attitude recognition program: students are given a sticker corresponding to the demonstration of an IB attitude.

· Monthly newsletter, Eagle Express, distributed by principal, coordinator provides periodic updates to community of Smith and PYP.

· School-wide recycling program (cans, plastic, paper)

· Fidelity Mutual Bank program – helps participating students create and manage savings accounts; the bank comes to Smith every Friday to allow students to make deposits into savings accounts.
· International Day which corresponds with Field Day, teams create internationally focused lesson plans for the day to support awareness of other cultures and countries
· On-going planning and reflection of the Programme of Inquiry and the units of inquiry which focuses on inquiry-based instruction and guiding questions.
· Parent-led/developed history curriculum called Time Travellers. Curriculum is being revised in the upcoming year to align with IB philosophy. Coordinator and Instructional Lead Specialist will serve on revision team.

· Grandparents Day: Yearly, Smith celebrates Grandparent’s Day. Students invite their grandparents to come and meet their teacher and tour the school. Students also interview grandparents about the past.
· Acknowledgement of cultural celebration through performance, guest speakers, or morning announcements (African American month, Chinese New Year, Persian New Year)

· Quarterly, semester, and yearly recognition of attendance

· Grade level field trips that align with the units of inquiry

· Math and Science Night: This past February, Smith held the first Math and Science Night. Parents and students were invited to visit classrooms to participate in Math and Science activities/experiments with the classroom and non-homeroom teachers. Parents also volunteered and created exhibits for the night.

	3.
	By what means does the school promote international-mindedness throughout the school community?

	
	Smith promotes international-mindedness throughout the school community by service, parent involvement through school support, activities, and programs.
· Coordinator provides monthly newsletter to faculty and staff with IB and school updates. The newsletter also highlights commendable instruction and action taken on by the faculty and staff.
· School-wide participation in World Poverty Day – classes read aloud book “Beatrice’s Goat” to bring awareness and discussion among students

· Penny Drive for Make-a Wish Foundation: Kindergarten students raise money for the Make-A-Wish Foundation as part of an economics unit. Students throughout the school helped raise over $1,700 for the foundation.
· Fifth Grade Musical: Every spring the fifth grade students at Sarah Smith put on a musical performance organized by the music teacher and other faculty/staff volunteers. 

· Drama Club: A new drama club has been created this school year where students try out for the part in a featured play. The drama teacher and faculty/staff volunteers put on two shows a year.

· Future Problem Solving: An international program focusing on the development of creative thinking skills. Founded by creativity pioneer, Dr. E. Paul Torrence, FPSP teaches young people critical, creative and futuristic thinking skills to design and promote positive futures for the society in which they live. FPSP involves over 250,000 students annually from around the world in considering some of the significant issues facing both the world today and that of the future.
· Odyssey of the Mind: An international educational program that provides creative problem-solving opportunities for students from Kindergarten through college. Children apply their creativity to solve problems that range from building mechanical devices to presenting their own interpretation of literary classics. They then bring their solutions to competition at the local, state and World level.
· Sarah Smith Dance Team: The first Sarah Smith Dance team was created during the 2007-2008 school year, and is named the Sarah Smith Dazzlers. The team is made up of 15 girls in both 4th and 5th grade. The team has gained a spot in the national dance competition.

· AIDS Walk: Teachers/students/parents participate yearly in the Atlanta’s AIDS walk and help raise money for research.

· Beta Club: The Sarah Smith Beta Club is a service organization which spends time helping and volunteering in the local community.

· Ronald McDonald House: Yearly, students in first grade at Smith Elementary help those at the Ronald McDonald House. Students and teachers conducted an inquiry into human relationships and what it means to be a positive member of the community. While learning about communities and economics, first graders learn the importance of giving back to the community through positive actions and volunteerism. Students organized a fundraising drive using pop-tops, candy-gram sale, and created a craft fair to raise money.

· La Amistad: An after school organization that supports, tutors, and teaches students in Spanish. It is a program developed to help Latino children after school with their school work. The organization consists of volunteers that help the children Monday-Thursday. The program is housed at Peachtree Pres. Church on Roswell Road.  They welcome volunteers and teachers to stop by and help, or communicate with the staff any needs of the Spanish speaking students or their parents.

· Language volunteers: Two parents at Smith volunteer their time to support students in their mother-tongue. A Spanish and Russian speaker tutor and provide language support within the school day to students whose mother tongue is Spanish and Russian. Parents provide both help in mother-tongue and English.


The standards and practices

Please select the appropriate box.
	Standard A1
	Requires significant attention
	Shows satisfactory development

	There is close alignment between the educational beliefs and values of the school and those of the programme.
	 
	X


	Practices
	Degree of implementation

	 
	Low
	
	High

	Common:

	1. The school is committed to the principles defined in the IBO mission statement.
	 
	 
	 X
	 

	2. The school is committed to developing in students the qualities, attitudes and characteristics described in the IB learner profile.
	 
	 
	 X
	 

	3. There are clear and close connections between the school’s published statements of mission and philosophy, and the beliefs and values of the programme.
	 
	 
	 
	 X

	4. The beliefs and values that drive the programme are shared by all sections of the school community (including students, teachers, administrators, members of the governing body and others, as appropriate).
	 
	 X
	 
	 

	5. The school is committed to continuous improvement.
	
	
	
	X

	6. The school promotes student inquiry and the development of critical-thinking skills.
	
	
	X
	

	7. The school provides a climate that encourages positive innovation in implementing the philosophy of the programme.
	
	X
	
	


The statement of conclusions

Strengths:

	3. There are clear and close connections between the school’s published statement of mission and philosophy, and the beliefs and values of the programme.

5. The school is committed to continuous improvement.

Comments:

· Regular team meetings with IB coordinator/ILS to provide continuous feedback and improvement of programme.
· Smith’s mission statement directly references/correlates to IB mission statement.

· Specialist and French teachers acknowledge student display of attitudes through stickers. 

· Teachers support programme by a clear display of attitudes and learner profile in each classroom.

· Attitudes and profiles are integrated throughout curriculum/lessons.

· Teachers are offered training opportunities with IB authorized workshops as well as other in-services.

· Community feels increased communication about programme and visibility in the classroom shows support of the programme


Practices in need of strengthening:

	4. The beliefs and values that drive the programme are shared by all sections of the school community (including students, teachers, and administrators, members of the governing body and others, as appropriate).

7. The school provides a climate that encourages positive innovation in implementing the philosophy of the programme.

Comments:
· Faculty and staff model positive actions within the school community as it relates to the attitudes and learner profile. 

· Open communication to increase philosophical understanding of the PYP to cafeteria and custodial staff.
· Continue to increase teacher understanding of the programme through on-site and IB authorized training

· Create on-going assessment/evaluation for teachers within the programme

· Continue developing attributes of the profile authentically within the units of inquiry


Proposals for improvement:

	· Create essential agreements with staff and students for hallway behaviour and expectations. 

· IB coordinator plan yearly meetings with cafeteria and custodial staff to inform about IB mission statement, attitudes, and learner profile. 

· Train cafeteria and custodial staff to implement attitude sticker recognition program.
· Teachers use time for students to reflect on units of inquiry for parent communication of understanding


	Standard A2
	Requires significant attention
	Shows satisfactory development

	The school promotes international-mindedness on the part of the adults and the students in the school community.
	 
	X


	Practices
	Degree of implementation

	 
	Low
	
	High

	Common:

	1. The school values and makes productive use of the diversity of cultures and perspectives that exist in the school and in the local, national and global communities to enhance learning.
	 
	 X
	 
	 

	2. The school expects and promotes a commitment to international understanding and responsible citizenship on the part of the adults in the school community. 
	 
	 X
	 
	 

	3. The school encourages learning that fosters responsible citizenship and international-mindedness.
	 
	 
	 X
	 

	4. The school encourages student learning that strengthens the student’s own cultural identity, and celebrates and fosters understanding of different cultures. 
	 
	 X
	 
	 

	5. The school provides students with opportunities for learning about issues that have local, national and global significance, leading to an understanding of human commonalities.
	
	
	X
	

	6. The school develops a climate of open communication and careful expression of ideas, attitudes and feelings.
	
	
	X
	

	7. The school provides resources that offer access to different cultures, perspectives and languages.
	
	
	X
	

	8. The school provides a safe, secure and stimulating environment based on understanding and respect.
	
	
	
	X

	9. The school attaches importance to language learning through the development of each student’s mother tongue and the acquisition of other languages, including the host country language.
	
	X
	
	

	10. The school supports members of its community for whom the school’s language of instruction is not their mother tongue.
	
	X
	
	

	11. Where possible, the school ensures access to global information and recognizes the potential for wider communication through the availability and use of appropriate information and communication technologies (ICT).
	
	
	X
	

	12. The school takes advantage of the international network of IB schools teaching the same programme through e-mail or personal exchanges and attendance at conferences and workshops.
	
	
	X
	


The statement of conclusions

Strengths:

	8. The school provides a safe, secure, and stimulating environment based on respect and understanding.

3. The school encourages learning that fosters responsible citizenship and international-mindedness.

Comments:

· Classroom teachers provide world literature for children, multicultural text.
· Each grade implements a parent-led program called Time Travellers which highlights different cultures and time periods. 

· Young Audience performances focused on educating students on different cultures. 

· School-wide participation in National French Week.

· There is a parent volunteer to help support ESOL students in their mother-tongue – Russian and Spanish.

· Grades K-2 receive weekly magazine to study current events. 

· Community feels improvement has been made in the area of recognizing and honouring diversity

· Students and staff has become more internationally-minded


Practices in need of strengthening:

	1. The school values and makes productive use of the diversity of cultures and perspectives that exist in the school and in the local, national and global communities to enhance learning.

2. The school expects and promotes a commitment to international understanding and responsible citizenship on the part of the adults in the community.

9. The school attaches importance to language learning through the development of each student’s mother tongue and the acquisition of other languages, including the host country language.

4. The school encourages student learning that strengthens the student’s own cultural identity, and celebrates and fosters understanding of different cultures.

10. The school supports members of its community fro whom the school’s language of instruction is not their mother tongue.

Comments:

· International night changed to an in-school activity to promote stronger participation and authenticity.
· Enhance school communication so as to not be limited to English and Spanish speakers. 

· IB budgets would like to be used to subscribe to weekly current events magazine.
· Heighten community engagement through workshops highlighting such ideas as what is IB, why are we doing this, how does this affect our students, and how can parents help

· Create stronger connection to the PTA and SSEF through the coordinator; create committee on PTA to help create international awareness through events already taking place at Smith


Proposals for improvement:

	· Create action wall to recognize student’s community participation.
· Highlight various students cultures represented in school population within displays. 
· Use parent committee in place (Culture Committee) to create calendar highlighting important events and celebrations for cultures existing at Smith in order to highlight on announcements and displays.

· Multi-language signs posted throughout the school.

· Create an international field day to encourage school-wide participation.
· School feels there needs to be an appointed person to aid in the translation of school communication to parents. 
· Create a “language profile board” to show the various languages spoken at Smith.
· Elicit community volunteers to share personal experiences of culture.

· Incorporate IB philosophy/framework in all events happening in the school

· Work with parents to revise Time Travellers program


Section B: organization

The school

	1.
	How have organizational structures/systems developed in order to better support the implementation of the programme?

	
	Smith has created essential agreements to help implement the programme. Essential agreements set thus far address Programme of Inquiry changes, the display of IB terms, parent education, reporting to parents, collaborative planning, student portfolios, and attitude recognition. The essential agreements are revisited annually and adjustments are made. For year 2008-2009, the coordinator and Instructional Lead Specialist meet separately every other week with teams for planning and curricular needs for 35 minutes. The IB coordinator uses this time mostly to facilitate planner development and reflection. Presently, the school has five councils: leadership council, instructional council, data council, IB council, and communication council. Each council consists of members from each team and meet at least monthly. The IB council played a pivotal role in the evaluation process this year. The council members were responsible for gathering information from their teams. The council then used this information/data to help with the completion of the self-study.
There are systems in place to ensure the training of all staff members. For the past two years, the coordinator has focused training on those who have not received IB authorized training. This practice will continue to the next academic year, 2009-2010 as the professional development budget allows. Beginning 2008-2009 academic year, the coordinator met monthly from September to February with new teachers to Smith to ensure understanding of the structures/system in place and IB philosophy. These meeting were called “IB Roundtable”. The main topics for IB roundtable discussions included IB philosophy/framework, planner development, and inquiry.

	2.
	What processes are in place for the review and development of the curriculum?

	
	In order for the changes to the program of inquiry be conducted in an orderly and routine manner, to ensure that changes are not made randomly and without the full knowledge of all staff members, and in order to ensure that all units are taught at least once during the school year, the staff of Smith ES has determined to agree on the process and procedure that will take place annually in order to maintain this document. 
Process:

· All teachers will teach the units of inquiry as posted in the Program of Inquiry for the given year. Each teacher will reflect collaboratively on the unit taught in their particular grade level. The reflection component of the planner is due two weeks following the teaching of the planner/unit and will be done collaboratively with the PYP coordinator.

· Teachers will make notes during the implementation of the unit in the reflection component of the PYP planner.

· Students write reflections on their learning at the end of each unit.

· The PYP coordinator will compile all reflections/recommendations and maintain these in a file until the end of the school year whereby the IB council will again review them and changes will be determined at that time.

· By May of each year, the PYP coordinator and IB council will have determined the changes that will take place on the Program of Inquiry.  These revisions will be placed on the Program of Inquiry and a new Program of Inquiry published.

· Following the changes made to the Program of Inquiry by the PYP coordinator, the PYP coordinator will alter all related planners according to the recommended changes during the month of August.

· All teachers will be given a copy of the revised Program of Inquiry and the revised planners for use starting in the new school year.

· It is agreed that all teachers will teach the new planners as revised and will follow through again with the process identified in the first bullet point.

· This cycle will take place on an annual basis.  Through this process, the integrity of the Program of Inquiry will be maintained and it will ensure all students are receiving the instructional content as agreed upon by the entire of the staff.

During the 2008-2009 academic year, teams created curriculum maps which include the monthly implementation of all Georgia Performance Standards (GPS). These maps also correlate with Smith’s Programme of Inquiry. These maps are revisited and revised over the course of the year with the Instructional Lead Specialist (sometimes along with coordinator) during collaborative meeting times to ensure the implementation of the GPS within the POI.



The standards and practices

Please select the appropriate box.
	Standard B1
	Requires significant attention
	Shows satisfactory development

	The school demonstrates ongoing commitment to, and provides support for, the programme through appropriate administrative structures and systems, staffing and resources.
	 
	X


	Practices
	Degree of implementation

	
	Low
	
	High

	Common:

	1. The governing body is explicitly supportive of the programme, and has allocated sufficient funding for the effective implementation and ongoing development of the programme.
	 
	 
	 
	 X

	2. Senior management regularly informs the governing body about the ongoing implementation and development of the programme.
	 
	 
	 
	 X

	3. The school has systems for implementing and monitoring the programme with input from all constituencies, including students.
	
	
	X
	

	4. The school’s goals, strategies, time lines and accountabilities are available in written form to all members of the school community.
	
	X
	
	

	5. The school builds an understanding of, and support for, the programme throughout the school community.
	
	
	X
	

	6. The head of school/the school principal, programme coordinator, teaching staff and non-teaching professionals demonstrate an understanding of, and commitment to, the programme.
	
	
	X
	

	7. The school has appointed a programme coordinator with sufficient support and resources to carry out the responsibilities of the position.
	
	
	
	X

	8. The head of school/the school principal and programme coordinator have a good understanding of the principles of the programme and demonstrate pedagogical leadership. 
	
	
	
	X

	9. There is a process for monitoring the work of the programme coordinator in accordance with the programme coordinator’s job description. 
	
	
	
	X

	10. The programme coordinator ensures that questionnaires and other requests for information sought by IB working groups and committees are completed by the appropriate members of staff.
	
	
	
	X

	11. The school provides staff who are appropriately qualified and trained to teach the programme.
	
	
	
	X

	12. The school contributes to the ongoing development of the programme by encouraging teachers to participate in appropriate IB activities (for example, applying to be members of IB working groups/committees, responding to requests for samples of student work).
	
	
	X
	

	13. Time for collaborative planning and reflection is built into all teachers’ schedules.
	
	
	X
	

	14. The school has systems in place to ensure the continuity of the programme; this includes an induction system for new staff and ongoing staff professional development. 
	
	
	X
	

	15. The school provides professional development opportunities for the head/principal, programme coordinator and teaching staff, including attendance at appropriate IB conferences, meetings and/or workshops, and access to the online curriculum centre (OCC).
	
	
	
	X

	16. The school provides learning environments and opportunities for learning that support the pedagogy of the programme.
	
	
	X
	

	17. The school allocates appropriate print and electronic resources to support the teaching of the programme.
	
	
	X
	

	18. The school recognizes and promotes the role of the library/media centre in the implementation of the programme.
	
	
	X
	

	19. The school provides specialist equipment (for example, scientific, technological) where needed to implement the programme safely and effectively.
	
	
	X
	

	20. The school has a written language policy (including its provision for second-language teaching and mother-tongue language support) that meets the needs of the students and reflects the principles of the programme.
	
	
	X
	

	21. The school provides effective support for students with learning and/or physical disabilities, as well as support for the professional development of their teachers.
	
	X
	
	

	22. The school has systems in place to guide and counsel students whenever the need arises.
	
	X
	
	

	PYP:

	23. The school offers a language, in addition to the language of instruction, to students from the age of seven. (Bilingual/dual language schools are not required to offer a third language to their students.)
	
	
	
	X


The statement of conclusions

Strengths:

	1. The governing body is explicitly supportive of the programme, as has allocated sufficient funding for the effective implementation and ongoing development of the programme.

2. Senior management regularly informs the governing body about the ongoing implementation and development of the programme.

7. The school has appointed a programme coordinator with sufficient support and resources to carry out the responsibilities of the position.

8. The head of school/principal and programme coordinator have a good understanding of the principles of the programme and demonstrate pedagogical leadership.
9. There is a process for monitoring the work of the programme coordinator in accordance with the programme coordinator’s job description.

10. The programme coordinator ensures that questionnaires and other requests for information sought by IB working groups and committees are completed by the appropriate members of the staff.

11. The school provides staff that are appropriately qualified and trained to teach the programme.

14. The school has systems in place to ensure continuity of the programme; this includes and induction system for new staff members and ongoing staff development.

15. The school provides professional development opportunities for the head/principal, programme coordinator and teaching staff, including attendance at appropriate IB conferences, meetings and/or workshops, and access to the online curriculum centre (OCC).
23. The school offers a language, in addition to the language of instruction, to students from the age of seven.

Comments:
· The school provides students in grades 1st through 5th with a second language.
· French teacher and parents provides weekly “French Club” to Kindergarten students where students are introduced to the language before instruction in first grade.
· Teachers provide students opportunities to participate in Odyssey of the Mind and Future Problem Solving.

· The school has an on-site guidance counsellor that supports IB with the teaching of the profile and attitudes. 

· A school-wide language policy is on file.

· A school-wide discipline policy is on file related to the framework and philosophy.

· Each year, all staff members are given OCC usernames and passwords.

· Collaborative planning time is given to all teams within the school.

· IB coordinator meets with new teachers monthly to help support them in the PYP.

· The Sarah Smith Education Foundation (SSEF) provides monies to each grade level to buy resources.

· The Sarah Smith Education Foundation (SSEF) provides adequate funding to support the programme on various levels such as resources, training, school visits, portfolios, IB Georgia dues, and conferences.

· Each year, staff members are given the opportunities to attend training based on need of school within the programme and the specific team.

· The school provides support to students identified as below grade level in reading and math through Early Intervention support teachers. 

· The school provides support to students with learning and/or physical disabilities through certified teachers and paraprofessionals.

· IB coordinator’s monthly newsletter to inform staff of new happenings and school status.

· IBO newsletter and media sent to all staff once received.

· School provides information about the PYP on school website.

· IB coordinator provides yearly parent session to communicate, articulate, and educate parents about programme.

· Instructional Lead Specialist and IB coordinator collaborate and meet weekly with all grade levels. 

· Programme of Inquiry is clearly posted in the lobby


Practices in need of strengthening:

	4. The school’s goals, strategies, time lines and accountabilities are available in written form to all members of the community.

18. The school recognizes and promotes the role of the library/media centre in the implementation of the programme.

20. The school has a written language policy that meets the needs of the students and reflects the principles of the programme.

21. The school provides specialist equipment (for example, scientific, technological) where needed to implement the programme safely and effectively.

22. The school has systems in place to guide and counsel students whenever the need arises.

Comments:
· School needs to create a clearer plan in the language policy addressing mother tongue support.
· The school needs to provide more educational opportunities for parents/communities.
· Provide more feedback, collaborative opportunities in working with students performing below grade level. 

· Enhance system of access with the counsellor to aid when immediate support/assistance is needed in the classroom.

· Broaden communication to non homeroom teachers of students with learning/physical disabilities.

· More strongly promote PALS tutoring program.
·  Continue to develop strategies for incorporating state standards with the PYP model through collaboration and staff development.

· Along with Programme of Inquiry, display the timeline for each grade level, too.
· Communicate and consistently use school-wide discipline policy.


Proposals for improvement:

	· Further develop faculty understanding of the implementation of the school’s language policy through the IB council.
· Survey new teachers at the end of the year to create stronger, more effective induction process for those new to the school. 

· Create time to work with custodians and cafeteria staff to ensure an on-going understanding of the programme.
· Create quarterly parent information sessions to enhance community understanding of the programme.

· Enhance mode of redelivery from those teachers who attend training.
· Encourage (foster environment) the observations of other teachers to share strategies related to the implementation of the programme.
· Send out each grade level’s timeline of units at the beginning of year. 

· Communicate programme with parents through the use of the portfolios at conferences.

· Continue to increase district support

· Continue to increase book inventory; especially foreign language text in media centre.


Section C: curriculum

MYP only: Eight groups of teachers, each group representing one of the eight subject groups, must grade the standards and practices in this section (standards C1 to C4) and complete the statement of conclusions for each standard. Following this, a group representing all subject groups in the programme, and including the programme coordinator, must also grade the standards and practices and complete the statement of conclusions for each standard. In addition, the cross-subject group must answer the questions in the section headed “The school” as a summary of curriculum implementation for the programme as a whole. (The school will therefore submit 8 + 1 responses to Section C.) All subject group responses to Section C must be sent to the regional office.

Diploma Programme only: Seven groups of teachers, each group representing one of the six subject groups and TOK, must grade the standards and practices in this section (standards C1 to C4) and complete the statement of conclusions for each standard. Following this, a group representing all subject groups in the programme, and including the programme coordinator, must also grade the standards and practices and complete the statement of conclusions for each standard. In addition, the cross-subject group must answer the questions in the section headed “The school” as a summary of curriculum implementation for the programme as a whole. (The school will therefore submit 7 + 1 responses to Section C.) All subject group responses to section C must be sent to the regional office. 

The school

PYP

	1.
	Describe the procedures by which the school’s scope and sequence for each subject group is determined within the required PYP framework.

	
	The school’s scope and sequence is created from the Georgia Performance Standards (GPS) given by Georgia’s Department of Education. Each grade level analyzed the standards to identify major science and social studies topics. Next, the transdisciplinary themes were looked at to see what group of standards best aligned with the definitions of those themes. Once the theme was decided, the major concepts derived from the standards led to the development of a central idea, lines of inquiry, and key concepts. Lastly, the final development of the planner works to integrate all subject areas to reach a transdisciplinary approach. The creation of curriculum maps provides better support for integrating math, English/language arts, and reading/writing standards.
*The process has been especially difficult the last two years. Georgia recently revised the state standards, thus creating difficult tasks in terms of the Programme of Inquiry and planner development. Since authorization, new standards were implemented in English/language arts, mathematics, science and social studies. The school has transitioned planners to the new format and have rewritten several planners to meet state requirements because of these changes. The transition has placed most efforts in collaborative meetings to be on planning units of inquiry.

	2.
	If the school teaches subject-specific scope and sequences defined by a body other than the IBO (eg national or state requirements), describe the ways in which teachers have adapted those requirements to conform to PYP standards and practices.

	
	Teachers utilize inquiry-based instruction that incorporate hands-on activities and performance-based assessments. Lessons are developed collaboratively within each grade level teams using the planner. In our inquiries, we strive to develop a more transdisciplinary approach, focus on other cultures, and develop international-mindedness. 
When planning, we use the Georgia Performance Standards which are based upon concept-based instruction and backwards design. Through Georgia’s Department of Education, curriculum frameworks are supplied for all core subject areas consisting of a variety of hands-on and inquiry-based learning experiences and performance assessments. These frameworks contain suggestions for the integration of subjects, essential questions, and essential inquiries. The frameworks provide a starting point for teachers when planning units of inquiry. The frameworks also works as a resource to ensure our units of inquiry contain the standards we are mandated to teach. Teachers do not use all suggestions provided in the frameworks and sometimes manipulate activities to fit the need(s) of the unit. Therefore, teachers, along with coordinator, plan the inquiry, and then review the frameworks to create learning experiences and assessments that fit the inquiry.

Each grade level team has a binder titled The Collaborative Curriculum Planning Guide. Each binder contains our school’s planning flow chart (incorporates elements of the PYP and planner), a description of the five essential elements of the PYP, the six units of inquiry, the grade level’s curriculum map, and the social studies and science frameworks. The goal is to have the frameworks for the other core subject areas for next year. The binder is present during collaborative planning when units of inquiry are created and revised based on reflections.

	3.
	Describe how the units within the programme of inquiry are selected, and the mechanism in place for reviewing the programme of inquiry.

	
	The school’s scope and sequence is the grade level’s standards, called Georgia Performance Standards (GPS), from the Georgia Department of Education. Each grade level begins with the transdisciplinary themes to identify the standards which can best be met within that theme. Typically, the grade the levels begin with social studies and science standards. Once these standards are grouped by themes, the inquiry is developed using the planner. This creates the school’s Programme of Inquiry. 
This year, the coordinator and Instructional Lead Specialist (ILS) worked with teams to develop curriculum maps. These maps indicate the month in which standards are being taught for all core subject areas. This was done to help build a more transdisciplinary approach to our planners. The curriculum maps identify which standards are being taught within each transdisciplinary theme. 

This year the IB council worked off campus for a full day to review and articulate the Programme of Inquiry both vertically and horizontally. The coordinator facilitated the meeting. This year the council used a checklist to begin the review process for Smith to begin analyzing the essential elements and how the elements are being addressed and met. 

	4.
	Indicate the collaborative planning schedule for all teachers, including the PYP coordinator, to allow for the development and articulation of the PYP.

	
	Teachers were given 40 minutes of collaborative planning daily. Grade level teams are required to meet collaboratively at least three of the five days per week. The Instructional Lead Specialist (ILS) and coordinator meet with the teams every other week on designated days. This schedule is flexible as teams may request more time with the ILS or coordinator. These meetings focus on planning, school communication, and district requirements. (Collaborative meeting schedules are subject to change year to year depending on enrolment and number of classrooms.)
This year, the district provided two half-day staff development sessions for schools. Smith, on these days, gave time to teachers to plan collaboratively and revise planners. Teachers were also given half-day periods to revise curriculum maps this year. 

	5.
	Describe the role of single-subject teachers in the development of the units of inquiry.

	
	Each year, plans are developed to incorporate single-subject teachers in the development of units of inquiry. This year, two half-day planning periods were given to the specialists in order to create and document connections made to the inquiry. Next year, the plan is to conduct a “specialist’s tea” where all grade levels are available for the collaboration of single-subject teachers with the general classroom teacher. This will provide the opportunity to document on the planner how single-subject teachers support the inquiry. Currently, the specialists’ team includes media, art, music, P.E., drama, technology, science lab, and guidance.
The main role identified by specialist in the development of planners is the connection to the themes and concepts being addressed within the units. Specialist are required to use subject specific Georgia State Standards which are incorporated and developed within curriculum maps which are in the process of being aligned with the grade level curriculum maps. The next step for more effective collaboration will be the yearly allotted time given for yearly face-to-face collaboration and documentation.


The standards and practices

Please select the appropriate box.
MYP only: Eight groups of teachers, each group representing one of the eight subject groups, must grade the standards and practices in this section (standards C1 to C4) and complete the statement of conclusions for each standard. Following this, a group representing all subject groups in the programme, and including the programme coordinator, must also grade the standards and practices and complete the statement of conclusions for each standard.

Diploma Programme only: Seven groups of teachers, each group representing one of the six subject groups and TOK, must grade the standards and practices in this section (standards C1 to C4) and complete the statement of conclusions for each standard. Following this, a group representing all subject groups in the programme, and including the programme coordinator, must also grade the standards and practices and complete the statement of conclusions for each standard.

	Standard C1
	Requires significant attention
	Shows satisfactory development

	A comprehensive, coherent, written curriculum, based on the requirements of the programme and developed by the school, is available to all sections of the school community.
	 
	X


	Practices
	Degree of implementation

	
	Low
	
	High

	Common:

	8. A comprehensive, coherent curriculum is available in written form to all sections of the school community (including students, teachers, parents, administrators and members of the governing body).
	 
	 
	 
	 X

	9. The curriculum is developed with consideration for students’ previous learning experiences and future educational needs.
	 
	 
	 
	 X

	10. The curriculum clearly identifies the skills, concepts, knowledge and attitudes to be taught over time.
	 
	 X
	 
	 

	11. The curriculum places appropriate demands on students according to their age and stage of development, and incorporates issues that are relevant to them.
	 
	 
	 
	 X

	12. The curriculum encourages students to become aware of individual, local, national and global issues.
	 
	 
	 X
	 

	13. The curriculum promotes all the attributes of the IB learner profile. 
	
	
	
	X

	14. The curriculum encourages students to develop strategies for their own learning and assessment, and to assume increasing levels of responsibility in this respect.
	
	
	X
	

	15. The curriculum provides ample opportunity for student inquiry and the presentation of ideas.
	
	
	
	X

	16. The curriculum provides opportunities for students to work both independently and collaboratively.
	
	
	
	X

	17. The curriculum is sensitive to cultural, gender, linguistic, ethnic and religious differences.
	
	X
	
	

	18. The curriculum is regularly reviewed in the light of programme developments.
	
	
	
	X

	19. The school takes advantage of local community organizations and the expertise of other adults to foster learning within the scope of the curriculum.
	
	
	X
	

	20. Where appropriate, the curriculum provides for learning experiences to be made visible to others through displays, posters, public performances etc.
	
	
	
	X

	21. The school actively supports the development of the mother-tongue language of all students.
	
	X
	
	

	22. The school provides opportunities for students to learn at least one language in addition to their mother tongue.
	
	
	
	xX
X

	PYP:

	23. There is a coherent, articulated programme of inquiry.
	
	
	
	X

	24. The programme of inquiry and corresponding unit planners are the product of sustained collaborative work involving all the appropriate staff.
	
	
	
	X

	25. The programme of inquiry allows for a balanced inclusion of the subject areas.
	
	
	X
	

	26. There is a system for regular review and refinement of individual units of inquiry and the programme of inquiry.
	
	
	
	X

	27. Adequate time is allocated for each unit of inquiry to allow for extensive in-depth inquiry, according to the requirements of the programme. 
	
	
	
	X

	28. The curriculum includes the required number of units per year. 
	
	
	
	X

	29. For each subject area the school has adopted or developed a scope and sequence document that indicates the planned development of skills, knowledge and conceptual understanding.
	
	
	
	X

	30. If the school adapts, or develops, its own scope and sequence documents for each PYP subject area, the level of overall expectation regarding student achievement expressed in these documents at least matches that expressed in the PYP scope and sequence documents.   
	
	
	X
	

	31. There is a systematic approach to integrating the subject-specific scope and sequences with the programme of inquiry, where such integration clearly enhances student learning.
	
	
	X
	

	32. There is a carefully considered balance between disciplinary and transdisciplinary planning and teaching.
	
	
	X
	

	33. There is adequate provision for the study of the host/home country, the culture of individual students, and the culture of others, including their belief systems.
	
	X
	
	


The statement of conclusions

Strengths:

	1. A comprehensive, coherent curriculum is available in written form to all sections of the school community.

2. The curriculum is developed with consideration for students’ previous learning experiences and future educational needs.

4. The curriculum places appropriate demands on students according to their age and stage of development, and incorporates issues relevant to them.

6. The curriculum promotes all attributes of the IB learner profile.

8. The curriculum provides opportunities for students to work both independently and collaboratively.

9. The curriculum provides ample opportunity for student inquiry and the presentation of idea.

11. The curriculum is regularly reviewed in the light of programme developments.

13. Where appropriate, the curriculum provides for learning experiences to be made visible to others through displays, posters, public performances, etc.

15. The school provides opportunities for students to learn at least one language in addition to their mother tongue.

16. There is a coherent, articulated programme of inquiry.

17. The programme of inquiry and corresponding unit planners are the product of sustained collaborative work involving all the appropriate staff.

19. There is a system for regular review and refinement of individual units of inquiry and the programme of inquiry.

20. Adequate time is allocated for each unit of inquiry to allow for extensive in-depth inquiry, according to the requirements of the programme.

21. The curriculum includes the required number of units per year.

22. For each subject area the school has adopted or developed a scope and sequence document that indicates the planned development of skills, knowledge and conceptual understanding.

· Each grade and content areas level having a curriculum map and curriculum binder housing all IB planners, state standards, and curriculum maps

· Bulletin boards have rubrics and teacher comments attached

· Programme of Inquiry displayed in lobby

· Each team meets collaboratively on a weekly basis

· IB attitudes are promoted on the Kindergarten campus

· Unit notification letters are sent home to parents informing community of central idea, lines of inquiry, and transdisciplinary theme

· Posting questions, central idea, theme, and other essential elements in the classroom

· Science lab helps support inquiry in the classroom
· Students are acknowledged monthly as STAR students by the teacher which incorporates IB attitudes


Practices in need of strengthening:

	3. The curriculum clearly identifies the skills, concepts, knowledge, and attitudes to be taught over time.

10. The curriculum is sensitive to cultural, gender, linguistic, ethnic and religious differences.
14. The school actively supports the development of the mother-tongue of all students.

26. There is adequate provision for the study of home/host country, the culture of individual students, and the culture of others, including their belief system.

· Consistency in sending home notification letters
· Ensuring each classroom has posted all the essential elements in the classroom

· Ensuring the consistent display of current unit outside classroom doors

· Continuing to increase the transdisciplinary nature of units of inquiry

· Concentrate on more systematic approaches to problem solving and skill development such as those found in Future Problem Solvers

· Continue working with Smith’s feeder schools (Sutton Middle and North Atlanta High) to build IB continuum

· Create a visible focus on cultures and languages at the school through bulletin board and school displays


Proposals for improvement:

	· Creating a hallway display of the central idea and other elements
· Increase staff development with developing more understanding and celebration of varying cultures within the school

· Increase parent involvement with sharing individual culture

· Creation of cultural celebrations/studies/explorations in the month of May after state testing
· School map to highlight where students are from and the language they speak

· Creating celebrations for those cultures with the school
· Translate Sarah Smith’s school pledge in the languages spoken at the school in order to highlight our students’ mother-tongue


	Standard C2
	Requires significant attention
	Shows satisfactory development

	The school has implemented a system through which all teachers plan and reflect in collaborative teams.
	 
	X


	Practices
	Degree of implementation

	
	Low
	
	High

	Common:

	34. All teachers are provided with the appropriate documentation, including relevant IBO publications, in preparation for all planning activities.
	 
	 
	 
	 X

	35. Planning at the school takes place collaboratively.  
	 
	 
	 
	 X

	36. Planning at the school enables all teachers to gain an overview of the students’ whole learning experience.
	 
	 
	 
	 X

	37. Planning at the school is based on agreed expectations for student learning and in the context of a coherent programme.
	 
	 
	 
	 X

	38. Planning at the school accommodates a range of learning needs and styles, as well as varying levels of competencies.
	 
	 
	 
	 X

	39. Planning at the school addresses assessment issues throughout the planning process.
	
	
	X
	

	40. Planning at the school recognizes that, in practice, all teachers are language teachers and consequently appropriate consideration is given to their responsibility in facilitating communication.
	
	
	X

X
	

	PYP:

	41. Planning at the school focuses on strengthening the transdisciplinary nature of the curriculum and on ensuring that the pedagogy of the PYP is pervasive throughout the entire programme.
	
	
	X
	

	42. Planning at the school addresses all the essential elements (concepts, skills, knowledge, attitudes and action).
	
	
	
	X

	43. Planning at the school makes effective use of the PYP planning process across the curriculum and by all teachers.
	
	
	X
	

	44. Planning at the school includes provision for easy access to completed PYP planners.
	
	
	
	X

	45. Planning at the school provides opportunities for students to be involved in planning for their own learning and assessment.
	
	X
	
	

	46. Planning at the school is documented on PYP planners that are coherent records of the learning experiences of students in developing their understanding of central ideas.
	
	
	
	X


The statement of conclusions

Strengths:

	1. All teachers are provided with the appropriate documentation, including relevant IBO publications, in preparation for all planning activities.
2. Planning at the school takes place collaboratively.

3. Planning at the school enables all teachers to gain an overview of the students’ whole learning experience.

4. Planning at the school is based on agreed expectations for student learning and in the context of a coherent programme.

5. Planning at the school accommodates a range of learning needs and styles, as well as varying levels of competencies.

9. Planning at the school addresses the essential elements (concepts, skills, knowledge, attitudes, and actions).

11. Planning at the school includes provisions for easy access to completed PYP planners.

13. Planning at the school is documented on the PYP planners that are coherent records of the learning experiences of students in developing their understanding of the central ideas.

· Daily/weekly planning time in schedules for each team
· Coordinator meets with grade levels every other week and on an as needed basis

· Curriculum binders with pertinent state and IB information to aid in planning and devising units
· Teams given two half-day planning sessions to develop and reflect on planners
· Reduced number of faculty/staff meetings; increased communication with “Friday Notes” which gives weekly calendar and information

· Community feels teaching at the school has made great strides in moving toward a more transdisciplinary approach


Practices in need of strengthening:

	6. Planning at the school addresses assessment issues throughout the planning process.

10. Planning at the school makes effective use of the PYP planning process across the curriculum by all teachers.

12. Planning at the school provides opportunities for students to be involved in planning for their own learning and assessment.

· Increase the use of open-ended questions throughout the curriculum
· Create collaborative time for French when time allows
· Promote and develop attitudes more in the planning process
· Consistently send via email information regarding the unit(s) to be discussed in advance for meetings by coordinator

· Continue to focus on creating effective assessments within the context of the inquiry and state standards

· Continue developing  transdisciplinary approaches to teaching in collaborative planning sessions and with the planners


Proposals for improvement:

	· Allow more time and resources for students to reflect on and answer their own questions
· Increase vertical planning opportunities for grade levels

· Create a yearly system where specialists/support staff work with grade levels  to increase connections to the inquiry
· Create unit binders where teachers can plan, document, and house examples of assessments and learning experiences

	Standard C3
	Requires significant attention
	Shows satisfactory development

	Teaching and learning at the school empowers and encourages students to become lifelong learners, to be responsible towards themselves, their learning, other people and the environment, and to take appropriate action.
	 
	X


	Practices
	Degree of implementation

	
	Low
	
	High

	Common:

	47. Teaching and learning at the school builds on what students know and can do.
	 
	 
	 
	 X

	48. Teaching at the school allows students to become actively responsible for their own learning.
	 
	 
	 X
	 

	49. Teaching at the school uses a range and balance of teaching strategies to meet the objectives of the programme.
	 
	 
	 
	 X

	50. Teaching and learning at the school recognizes and reflects multiple perspectives.
	 
	 
	 X
	 

	51. Teaching and learning at the school addresses the needs of students who have reached different stages in their development and those who have different learning styles.
	 
	 
	 
	 X

	52. Teaching and learning at the school is supported by a range of appropriate resources, including ICT.
	
	
	
	X

	53. Teaching at the school engages students as critical thinkers with developing views of their own.
	
	
	
	X

	54. Teaching and learning at the school encourages students to take appropriate action in response to their own needs and the needs of others.
	
	
	X
	

	55. Teaching at the school meets the needs of students who are not proficient in the language(s) of instruction.
	
	X
	
	

	56. Teaching and learning at the school promotes the understanding and practice of academic honesty.
	
	
	
	X

	PYP:

	57. Teaching at the school uses inquiry across the curriculum, and by all the teachers.
	
	
	
	X

	58. Teaching at the school provides for grouping and regrouping students for a variety of learning situations.
	
	
	
	X

	59. Evidence is collected of each student’s engagement with inquiry in its various forms.
	
	
	
	X

	60. Students are shown how to reflect on their development and understanding through careful consideration of their work over time, and are able to articulate this development to others.
	
	
	v

X
	


The statement of conclusions

Strengths:

	1. Teaching and learning at the school builds on what students know and can do.

3. Teaching at the school uses a range and balance of teaching strategies to meet objectives of the programme.

5. Teaching and learning at the school addresses the needs of students who have reached different stages in their development and those who have different learning styles.

6. Teaching and learning at the school is supported by a range of resources, including ICT.

7. Teaching at the school engages students as critical thinkers with developing views of their own.

10. Teaching and learning at the school promotes the understanding and practice of academic honesty.

11. Teaching at the school uses inquiry across the curriculum, and by all the teachers.

12. Teaching at the school provides for grouping and regrouping of students for a variety of learning situations.

13. Evidence is collected of each student’s engagement of inquiry in its various forms.

· The use of school agendas to promote responsibility in learning and goal setting
· Since the inception of the programme, students have improved in critical-thinking skills and have improved in empathy and tolerance

· SMART phonics addresses needs of multiple learning styles.
· Everyday Math builds on students’ prior knowledge (spiralling).

· Pre-testing to assess prior knowledge and drive instruction.

· Technology support and enrichment through lab time and Thin Client availability in the classrooms.

· Students reflect and share at 3-way conferences in the spring.

· French tutoring available after school and French club (introduction/exposure) at Kindergarten campus.


Practices in need of strengthening:

	9. Teaching at the school meets the needs of students who are not proficient in the language(s) of instruction.

14. Students are shown how to reflect on their development and understanding through careful consideration of their work over time, and are able to articulate this development to others.

· Create continuity/essential agreements on the use of the agenda within the school; community feels contributes to responsibility
· Increase ways to recognize students demonstrating IB attitudes.

· Inform and provide greater resources for all staff to better meet the needs of ESOL students (WIDA).

· Increased communication on student progress for ESOL learners.

· Increase integration of core curriculum standards with ESOL/Specials lessons.

· Finding more ways to document and recognize authentic student “actions” that tie into units.




Proposals for improvement:

	· Create binder system where teams can house documents relating to the units of inquiry; each grade level having six binders to use for reflection – binder to include examples of student’s engagement in the inquiry (pictures, artefacts, etc.) 
· Kindergarten pre-testing will be given to rising students prior to the school year.

· Incorporate more written reflection opportunities for students throughout all subject areas.

· Increased accountability for student behaviour; consistent use of school wide discipline plan. 

· Explicitly teaching the 4 types of action to all students (advocacy, research, direct, indirect). 

	Standard C4
	Requires significant attention
	Shows satisfactory development

	There is an agreed approach to assessment, and to the recording and reporting of assessment data, which reflects the practices and requirements of the programme.
	 
	X


	Practices
	Degree of implementation

	
	Low
	
	High

	Common:

	61. There is a written assessment policy in place that is available to all sections of the school community.
	 
	 
	 
	 X

	62. Assessment at the school is viewed as being integral with planning, teaching and learning.
	 
	 
	 
	 X

	63. Learning expectations and integral assessment strategies are made clear to students and parents.
	 
	 
	 X
	 

	64. The school uses a balanced range of strategies for formative and summative assessment, which are reviewed regularly.
	 
	 
	 X
	 

	65. Learning at the school involves students in both peer- and self-assessment.
	 
	 
	 X
	 

	66. The levels of students’ current knowledge and experience are assessed before embarking on new learning.
	
	
	
	X

	67. Students are provided with regular and prompt feedback to inform and improve their learning.
	
	
	
	X

	68. Assessment at the school provides students with regular opportunities for reflection on their own learning.
	
	X
	
	

	69. There are efficient systems for recording data about student learning, which are in keeping with the requirements of the programme.
	
	
	
	X

	70. The assessment process allows for meaningful reporting to parents about students’ progress.
	
	X
	
	

	71. Assessment data is analysed to provide information about the individual needs of students.
	
	
	
	X

	72. Assessment data is analysed to inform the evaluation and subsequent modification of teaching and learning strategies.
	
	
	X
	

	PYP:

	73. Assessment addresses all the essential elements of the programme.
	
	
	X
	

	74. Data, including evidence of development in terms of the IB learner profile, is reported to all participants in the learning process: students, parents, teachers and school administrators, and other schools at the time of transfer.
	
	
	X
	

	75. Assessment at the school requires the storage of and easy access to student work showing evidence of the process of learning and progress over time.
	
	
	
	X


The statement of conclusions

Strengths:

	1. There is a written assessment policy in place that is available to all sections of the school community.

2. Assessment at the school is viewed as being integral with planning, teaching and learning.

6. The levels of students’ current knowledge and experience are assessed before embarking on new learning.

7. Students are provided with regular and prompt feedback to inform and improve their learning.

9. There are efficient systems for recording data about student learning, which are in keeping with the requirements of the programme.
11. Assessment data is analyzed to provide information about the individual needs of students.

15. Assessment at the school requires the storage and easy access to student work showing evidence of the process of learning and progress over time.

· Increased focus on effective assessments
· Teachers report to parents in various forms: one-on-one conferences, student-led conferences, progress reports, district report cards, and learner profile reflections at the end of each unit

· Assignments/student work sent home provide good insight and information to parents; there has been an increased quality in the work

· There exists multiple mediums in reporting information to parents about students

· Pre-assessments help guide classroom instruction.

· Data council meets regularly to identify areas of strength and those in need of improvement. 

· Learner profile reflections at the end of each unit.

· Student portfolios and grade level unit binders (planner reflections).


Practices in need of strengthening:

	1. There is a written assessment policy that is available to all sections of the school community.

8. Assessment at the school provides students with regular opportunities for reflection on their learning.

10. The assessment process allows for meaningful reporting to parents about students’ progress.

12. Assessment data is analyzed to inform the evaluation and subsequent modification of teaching and learning strategies.

· Increase availability of grades to parents through district grading software
· Continue to build stronger connections with summative assessments and central ideas

· Work on consistent implementation of essential agreements regarding portfolios.

· Self-assessment rubrics across the curriculum. 


Proposals for improvement:

	· Begin collecting student examples of assessment to aid in documenting inquiry and aid in unit reflection
· Provide parents with assessment expectations at Open House.

· Devise plan to inform parents of school wide/ grade level assessment policies.

· Make assessment policies/resources available to all teachers and staff in a central location (workroom).


Section D: the student

The school

	1.
	How do you induct and integrate newly arrived students into the programme at the beginning of the school year and during the course of the school year?

	
	Presently, it is the teachers who induct and integrate new students into the programme. 

	2.
	How does the school encourage a climate of service to the community?

	
	The school encourages a climate of service through several community activities, planner development, and modelling by adults in the community. Some examples are listed below.

· Penny Drive for Make-a Wish Foundation: Kindergarten students raise money for the Make-A-Wish Foundation as part of an economics unit. 

· AIDS Walk: Teachers/students/parents participate yearly in the Atlanta’s AIDS walk and help raise money for research.

· Beta Club: The Sarah Smith Beta Club is a service organization which spends time helping and volunteering in the local community.

· Ronald McDonald House: Yearly, students in first grade at Smith Elementary help those at the Ronald McDonald House. Students and teachers conduct an inquiry into human relationships and what it means to be a positive member of the community. Students organize a fundraising drive using pop-tops, candy-gram sale, and create a craft fair to raise money.

· PTA Nights Out which brings local money to businesses and the school. (Partnerships are with Dominos Pizza, Nancy G’s, Moe’s, Outback, and Chik-fi-la)
· School-wide recycling program

	3.
	How do current practices ensure students fulfill the aims of the PYP exhibition/personal project/extended essay?

	
	Below is a list of the current practices in place to support and fulfil the aims of the exhibition.
· Calendar/timeline is created to help pace the requirements of the exhibition.

· Coordinator visits 5th grade classrooms to introduce/explain the exhibition.

· Student resource book is used to help guide students through the five essential elements and record resources.


The standards and practices

Please select the appropriate box.
	Standard D1
	Requires significant attention
	Shows satisfactory development

	Students learn to choose to act, and to reflect on their actions, so that they contribute to their own well-being and that of the community and the environment.
	 
	X


	Practices
	Degree of implementation

	
	Low
	
	High

	Common:

	76. The school provides a climate in which students learn to respect and value self-initiated action.
	 
	 
	 X
	 

	77. Opportunities are provided for students to develop the skills and attitudes that lead to taking action.
	 
	 
	 
	 X

	
	Low
	
	High

	78. The school supports students in learning how to reflect on their experiences and make more informed, independent choices.
	 
	 X
	 
	 


	79. The school provides opportunities for student action to be an integral part of the curriculum and/or an extension of the curriculum.
	 
	 X
	 
	 


The statement of conclusions

Strengths:

	2. Opportunities are provided for students to develop the skills and attitudes that lead to taking action.

· There has been an increase in school-wide service projects to promote awareness and provide role modelling in helping others.
· Recycling program

· Angel Tree
· Letters to military, fireman, policeman, EMT’s
· Annual Make a Wish and Ronald McDonald Drives.


Practices in need of strengthening:

	3. The school supports students in learning how to reflect on their experiences and make more informed, independent choices.

4. The school provides opportunities for student action to be an integral part of the curriculum and/or extension of the curriculum.

· Create more awareness and inspire greater participation school wide for all charitable giving campaigns driven by students/clubs.
· Continue modelling positive behaviour and manners for children to adopt and display on their own.


Proposals for improvement:

	· Implement a strategy to bring in school-wide service opportunity to have a common goal and provide richer learning experiences within the school’s community service projects.
· Action Wall

· Attitudes posted with room for students to record actions displayed by classmates throughout the day/week.

· Create a formal “schedule” of services projects/charity drives that tie into the curriculum of 1 IB Unit per grade level to initiate student action and provide a focus for community giving for the entire school.

· Map out transdisciplinary skills.

	Standard D2
	Requires significant attention
	Shows satisfactory development

	In the final year of the programme, all students complete a programme-specific project that allows them to demonstrate a consolidation of their learning, in the case of the PYP and MYP, and to demonstrate the extension and development of their learning in the Diploma Programme.  
	 
	X


	Practices
	Degree of implementation

	
	Low
	
	High

	Common:

	80. Teachers/supervisors understand the requirements of the exhibition/personal project/extended essay and how to assess it.
	 
	 
	 X
	 

	81. Teachers/supervisors guide students through each phase of the process.
	 
	 
	 
	 X

	82. Students are provided with formative feedback throughout the process.
	 
	 
	 X
	 

	83. Parents are informed about the nature of the exhibition/personal project/extended essay, its role in the programme and the work expected from the students.
	 
	 
	 
	 X

	PYP:

	84. The exhibition is thoroughly planned well in advance and records are kept of the process.
	 
	 
	 
	 X

	85. All students are actively and productively involved in the exhibition from planning stages to the final presentation.
	 
	 
	 X
	 

	86. The exhibition reflects all major features of the programme including evidence of the five essential elements.
	
	
	
	X

	87. The exhibition incorporates a range of media and forms of expression (for example, written work, oral presentations, performances).
	
	
	
	X

	88. The exhibition is shared with members of the wider school community (for example, governing body, parents, secondary school colleagues and students).
	
	
	X
	

	89. There is adequate assessment of and reflection on the exhibition, with opportunity provided for input from students, parents and teachers.
	
	X
	
	

	90. There is appropriate monitoring of the exhibition, and adequate records are kept of teacher collaboration and reflection.
	
	
	
	X

X


The statement of conclusions

Strengths:

	2. Teachers/supervisors guide students through each phase of the exhibition.

4. Parents are informed about the nature of the exhibition, its role in the programme and the work expected from the students.

5. The exhibition is thoroughly planned well in advance and records are kept of the process.

7. The exhibition reflects all major features of the programme including evidence of the five essential elements.

8. The exhibition incorporates a range of media and forms of expression.

11. There is appropriate monitoring of the exhibition, and adequate records are kept of teacher collaboration and reflection.

· Questioning and process of exhibition has improved over the past three years. 
· Topics have become more manageable for students to participate in meaningful action

· Exhibition includes all members of fifth grade and addresses students different learning styles and needs

· Presentations have become more varied over the past three years

· Obvious (and well liked) exhibition projects are completely student-led

· School community is invited to exhibition, along with district personnel from SRT 4 cluster and superintendent

· 2008-2009 exhibition, students invited business people who helped them with action component


Practices in need of strengthening:

	9. The exhibition is shared with members of the wider school community.

10. There is adequate assessment of and reflection on the exhibition, with opportunity for input from students, parents and teachers. 

· Increase record keeping of exhibition to include more student artefacts and reflections
· Increase time spent on exhibition planning and development with the students

· Increase and formalize parent feedback and reflections on the process

· More school-wide participation/ greater understanding of exhibition principles and projects.

· Improve non-5th Grade teacher understanding of exhibition process and principles through training.


Proposals for improvement:

	· Provide a school survey to bring in student body to help guide exhibition
· Incorporate one hour every other week in fifth grade class schedules to allow work on the exhibition and provide mentors

· Create survey monkey for parent feedback and reflections on the exhibition

· Begin the use of mentors by eliciting help from Kindergarten parents; possibly form a Mentor Committee for staff members with interest to participate on (a la IB, Instructional, Data, etc.).
· Share exhibition topics throughout the year to staff; frequent updates

· Community feedback.

· Begin exhibition work at an earlier age… all grades perform some form of exhibition model to start understanding the focus and goals of exhibition.


Summary of main conclusions

This section should include a summary of overall conclusions reached at the end of the process of self-study. This statement should represent a general self-assessment of the delivery of the programme within the school, and contain comments regarding the following:

· the principal strengths identified during the self-study

· the principal areas in need of strengthening

· the proposals and time line for improvement and development of the programme within the school.

In the preparation of this summary of main conclusions, each section of the self-study questionnaire should be considered and the descriptive comments reviewed carefully. Therefore, this statement should reflect views expressed by a range of people in the school, including responses to the self-study questionnaire where opinions differ. 

Principal strengths:

	First and foremost, the evaluation process has provided great insight and strength for Smith Elementary. Since the school begin the process of authorization, all stakeholders have seen a definite growth in the delivery of our curriculum, international-mindedness, and understanding of the IB mission statement. 

A principal strength for Smith lies in its commitment to continuous improvement within and for the PYP. The school is consistently in review and reflection to provide the best systems for allowing staff to participate in the programme. The school is aligned to the IB mission statement and each year grows in its integration of the curriculum framework to its fullest extent. The staff is aware of the attitudes and learner profile and reflects each year to increase authentic implementation of these elements within the classroom while informing the community.
The school works to increase international-mindedness with a focus on multicultural literature, school-wide or grade level specific artistic performances, using current events in instruction, and parent volunteers to help support mother-tongue. There has been significant growth in this area when compared to where Smith was before authorization. 

Smith continues to view collaboration as a strength and as the vehicle for growth in all areas. The collaborative systems that exist provide enough time for the creation of units of inquiry. Over the past year, extensive work was done to ensure planners align with state standards and that those standards are taught meaningfully within an inquiry-based classroom. It is understood, though, the planning of units of inquiry is a continuous and ever changing process to be conducted collaboratively.

Curriculum stands out as being a principal strength for Smith. Part of this lies in our focus on using the units of inquiry, mainly the reflection component, as a learning tool to give insight into the needs of the students. Using the planner as a learning tool has brought focus to assessment. Smith has made gathering and reviewing student data a top priority. This priority has and will continue to aid us in creating quality assessments for the students, especially in relation to the concepts being taught. This also helps the school in preparation for the state mandated tests. 

Our community continues to be proud of being a part of an IB World School. Communication has increased and efforts are continuously made to enhance communication to all stakeholders. Each year the school grows in community support and recognition which encourages more participation and the growth of systems within and outside the school. The PTA and Sarah Smith Education Foundation are working more closely with the principal and coordinator to ensure the needs of the school and the programme are being met.


Principal practices in need of strengthening:

	The questionnaire successfully highlighted the needed areas and practices of strengthening for Smith. One of the main components in need of strengthening is international-mindedness. Although this are has seen growth in the past three years, it is understood the school needs to continue to promote international-mindedness by exploring ways to support the development of the mother tongue, finding more constructive strategies to highlighting diversity in the classroom, and incorporating the cultural backgrounds of our students into the curriculum.
In addition, the school feels more of a focus be given to the development of student action. The school intends to continue to reflect on ways to support them in this process and to highlight the efforts being made by students. Part of this understanding and support will come in the form of communication. It was seen the school needs to work on informing all stakeholders of the goals in order to continue to gain community support.

Also, it is seen a focus needs to be placed on ensuring all elements of the PYP have a stronger focus in the classroom and to gather more evidence in regards to assessment and the elements. The teachers worked diligently to create planners and curriculum maps aligned to state standards. This focus has helped in creating planners that provide a good foundation in order to continue to strengthen the Programme of Inquiry and the articulation of the POI.


Principal proposals for improvement:

	The self-study provided great insight for Smith. Based on the results, it was obvious much thought and consideration was given to the standards and practices. At first glance, it was evident the school and community did not choose the highest marks. It is an honest document of where the school is presently. Based on these results, action plans were created for the practices that were ranked low. Some overlap occurred or did not match up but the collaboration over the creation of the action plan helped to address all areas considered weak. Therefore, some practices that may have ranked toward the higher are still addressed.

Smith’s action plan addresses each standard. It was seen community outreach was needed to continue the growth of our school in the PYP. Also, there has been focus on our school’s internal communication to ensure essential agreements are understood and planners are communicated with all persons in the school. The goal in the action plan is make sure all stakeholders are part of the process of our growth over the next five years. This communication is also needed at the district level.

Curriculum seemed to be our strongest standard, but the action plan works to improve this area. Assessment, evidence of inquiry, and the use of the five essential elements are mentioned. This was seen important to address when it comes to our students being prepared for the exhibition. The action plan wants to ensure students are recognized for their participation in the international component to our school and can fulfil the expectations of the exhibition. With that said, a stronger focus on international-mindedness will take the forefront in the next five years. It is felt promoting international-mindedness will lead to a more culturally diverse curriculum where students can grow through the six years at Smith to become more knowledgeable and responsible citizens. This means a strengthening our concentration on all aspects of the programme and addressing those elements consistently throughout instruction.


We agree that this electronic questionnaire, whether signed electronically or not, will be understood by the IBO to have been read and endorsed by the head of the school, without a signed hard copy being necessary.

	Programme coordinator’s signature:
	Jason Johnston

	School principal’s signature:
	Dr. Sidney Baker

	Summary comments from the head of the school:
	

	Head of school’s signature

(if different from school principal):
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