Advanced ESL

Giving Effective Feedback on Student Writing
When you give feedback on students’ writing, remember to focus on two different areas:  content and structure/mechanics.  Basically, content refers to what a student wants to say, and structure/mechanics refers to how the student says it.  It is somewhat easier to correct structure and mechanics because there are generally right and wrong answers in this area.  However, it is just as important to help students with content, even though this can be more challenging.
When you give feedback on a student’s writing, read it through several times.  The first time, just read through to get an idea of what the student is saying.

The second time, read through and give feedback on content.  Here are some ideas of how to do this:

1. Add brief comments about specific portions of the text.  Use phrases like: “I agree!” ,  “interesting point” ,  “nice description” , “I don’t understand” , “this is unclear” etc.

2. At the end of the students’ writing, add a couple sentences or a short paragraph that gives your response.  Explain what you liked about it and any ideas you have about how the student could make it more complete, more compelling or more clear.

The third time, read through and give feedback on structure/mechanics.  Follow these guidelines as you do this:

1. It is not necessary for you to point out ALL the student’s mistakes, unless there are only a few.  This will be too overwhelming.  Concentrate on mistakes that could cause confusion and/or mistakes that the student makes repeatedly.

2. As much as possible, try not to give students the corrections to their mistakes, but instead point out their mistakes so that they can try to correct them.  

3. Use the markings on the “Editing Guide” to show students their mistakes without giving them the corrections.

When you give back the students’ writing, be sure they have a copy of the “Editing Guide”.  Then give them some time to try to correct their mistakes.  Circulate and give help to students who are stuck.

