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Monday, Feb. 9th:

Introduction to sentence stress  (teacher instructions)

Student handout on following page

Part One.  

Think about these five sentences.  Say them out loud.  Which sentence takes the longest time to say?

(Note to teacher:  don’t give Ss any guidance yet.  Let them try it first.)

1.  Mice eat cheese.

2.  The mice eat cheese.

3.  The mice will eat cheese.

4.  The mice will be eating cheese.

5.  The mice will be eating the cheese.

Part Two.

Listen to your teacher say the sentences.  Now think again about which sentence takes the longest time to say?

(Note to teacher:  All five sentences take approximately the same amount of time to say.)

Part Three.

Look at the sentences again, written this way:

1.  

MICE 


EAT


CHEESE.

2.  The 
MICE


EAT 


CHEESE.

3.  The 
MICE

will
EAT


CHEESE.

4.  The 
MICE
     will  be
EATing

CHEESE

5.  The 
MICE
     will  be
EATing
the
CHEESE.

 What does this tell you about sentence stress in English?  Talk about it with your teacher.

(Note to teacher:  Content words (words that carry meaning) receive stress in English.  Structure words (grammar words, prepositions, articles, etc.) do not receive stress – and therefore they are often reduced or sort of squished in between content words.  So the length of time it takes to say a sentence depends on the number of stressed words it has, not on the number of total words.  This is a unique aspect of English, and if ESL students learn to master this in their speaking, they will sound more like native speakers.)

Introduction to sentence stress

Part One.  

Think about these five sentences.  Say them out loud.  Which sentence takes the longest time to say?

1.  Mice eat cheese.

2.  The mice eat cheese.

3.  The mice will eat cheese.

4.  The mice will be eating cheese.

5.  The mice will be eating the cheese.

Part Two.

Listen to your teacher say the sentences.  Now think again about which sentence takes the longest time to say?

Part Three.

Look at the sentences again, written this way:

1.  
MICE 


EAT


CHEESE.

2.  The MICE


EAT 


CHEESE.

3.  The MICE

will
EAT


CHEESE.

4.  The MICE
     will  be
EATing

CHEESE

5.  The MICE
     will  be
EATing
the
CHEESE.

 What does this tell you about sentence stress in English?  Talk about it with your teacher.

Student Exercises –Pronunciation and Sentence Stress
Kim’s Story

Disk 1, track 1, 3:33

Stressed words only:

I dug six holes.              life    Vietnam     father                  farmer.  Here     apartment                        yard.                  vacant lot                see    .                       watch         beans break ground       spread,               notice         pleasure            pods               plump.                 see        patience              hard work.               show                            I              plants,          he        .                show                 I                 daughter.

Entire paragraph: 
I dug six holes.  All his life in Vietnam my father had been a farmer.  Here our apartment house had no yard.  But in that vacant lot he would see me.  He would watch my beans break ground and spread, and would notice with pleasure their pods growing plump.  He would see my patience and my hard work.  I would show him that I could raise plants, as he had.  I would show him that I was his daughter.
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week one: sentence stress

Tuesday, Feb. 10th:

1. Fold the student paper in half to show the students the paragraph with only stressed words, see if they can glean the meaning from this reduced sample.  Explain that these stressed words are called the content words--they carry most of the meaning.
2. Listen to the paragraph excerpt on CD (disk 1, track 2) and see if students can hear how these words are stressed and the others are reduced.
3. Discuss the meaning of the paragraph and try to get students to express the importance of the stressed words.  Clarify meaning, as needed

4. Have the students close their eyes and listen for the stress.  
5. Observe that the vowel sound is lengthened on the stressed words--in some cases, every word is stressed, in others, fewer words are stressed.
6. Take the sentence “What have you done?” and try stressing different words.  Does it change how the words blend together?  What sounds the most natural?  Notice that the first three words can very easily blend into one “What’ve’ya”  This is not considered bad pronunciation in English.

1. Remind the students that in English pronunciation, there is a distinct rhythm of the words because of word stress.  The important words are emphasized, or stressed.  These words usually carry the important meaning, of what is being said.  They are called the CONTENT words.  Structure words, like prepositions, pronouns, forms of the verb “to be”, connectors, articles etc. are usually reduced or shortened--sometimes to almost nothing.  Let students know that they do not necessarily have to use reduction when they speak, but they have to be able to understand it when they listen.   (Remember that it is the concept that students should learn, not pronunciation or grammar vocabulary)
Student Exercises –Pronunciation and Sentence Stress
Ana’s Story
Disk 1, track 2, 4:49
Stressed Words Only:
   waited      hour            left.            I took           butter                                cane         hobbled                             stairs.   worked                                                awful jungle     junk           finally                spot.                                               wet 

digging.     hacked         dug,                  anything,                             large white bean.      new spot         another, then     third.                 truth               slapped         full         face.                             you done?”  Two beans               roots.                                    knew              harm.                      read                   secret diary                 ripped        page                meaning to.

Complete Paragraph:

I waited an hour after she left.  Then I took an old butter knife and my cane and hobbled down all three flights of stairs.  I worked my way through that awful jungle of junk and finally came to her spot.  I stooped down.  It was wet there and easy digging.  I hacked and dug, but didn’t find anything, except for a  large white bean.  I tried a new spot and found another, then a third.  Then the truth of it slapped me full in the face.  I said to myself, “What have you done?”  Two beans had roots.  I knew I’d done them harm.  I felt like I’d read though her secret diary and had ripped out a page without meaning to.
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week one: sentence stress

Wednesday, Feb. 11th:

1. Give the students a copy of the text with stressed words removed and have the students listen for them and fill them in.
2. Have the students say the stressed words with lengthened vowels and appropriate stress.
3. Remind the students that in English pronunciation, there is a distinct rhythm of the words because of word stress.  The important words are emphasized, or stressed.  These words usually carry the important meaning, of what is being said.  They are called the CONTENT words.  Structure words, like prepositions, pronouns, forms of the verb “to be”, connectors, articles etc. are usually reduced or shortened--sometimes to almost nothing.  ALSO, the choice of emphasis may vary from situation to situation and speaker to speaker. (Remember that it is the concept that students should learn, not pronunciation or grammar vocabulary)

Student Exercises –Pronunciation and Sentence Stress
Wendell’s Story

Disk 1, track 3, 0:32
Listen and fill in the blank:
“Get up here _______________” she says.  I live on the ______________ and    ______________ for her a little.  We’re the only __________people _________ in the _______________.  I _____ up the ____________.  I could __________it was _____________.  I _____________ I wouldn’t find her ____________.  When I ___________ there, she looked ______________.  She ________________me over to the ________________.  “_______________________” she days.  “They’re _______________!”


“______________?” I yelled ______________.


“The _______________!” she ________________.

“Get up here quick!” she says.  I live on the ground floor and watch out for her a little.  We’re the only white people left in the building.  I ran up the stairs.  I could tell it was serious.  I prayed I wouldn’t find her dead.  When I got there, she looked perfectly fine.  She dragged me over to the window.  “Look down there!” she days.  “They’re dying!”


“What?” I yelled back.


“The plants!” she says.
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week one: sentence stress

Thursday, Feb 12th:
TEACHER INSTRUCTIONS

1. Give the students a copy of the text with stressed words removed and have the students listen for them and fill them in. (Fold the paper in half so that they cannot see the full paragraph)
2. Have the students say the stressed words with appropriate stress.
3. Mini-assessment: give the students a list of words that include content words and structure words, see if they can tell which falls into which category.  Have them write the words onto a t-chart and exchange to correct.

4. Remind the students that in English pronunciation, there is a distinct rhythm of the words because of word stress.  The important words are emphasized, or stressed.  These words usually carry the important meaning, of what is being said.  They are called the CONTENT words.  Structure words, like prepositions, pronouns, forms of the verb “to be”, connectors, articles etc. are usually reduced or shortened--sometimes to almost nothing. (Remember that it is the CONCEPT that students should learn, not pronunciation or grammar vocabulary)
Gonzalo’s Story

Disk 1, track 4, 5:19

Listen and Fill in the Blank
He couldn’t ____________ the ____________ on the ____________________, but he_______________ from the __________________ what ____________ were inside.  He ___________them into his __________ and ___________.  He seemed to ______________ them, like _________________.  Watching him carefully _________________ them into the ______________ he’d made, I realized that ____ didn’t know ___________ about _______________ food and that _______ knew _______________.  I stared at his busy ________________, then his ___________.  They were ___________________, not _________________ or________________.  He’d ______________ from a __________ back into a ____________.

He couldn’t read the words on the seed packets, but he knew from the pictures what seeds were inside.  He poured them into his hand and smiled.  He seemed to recognize them, like old friends.  Watching him carefully sprinkling them into the troughs he’d made, I realized that I didn’t know anything about growing food and that he knew everything.  I stared at his busy fingers, then his eyes.  They were focused, not far-away or confused.  He’d changed from a baby back into a man.

List of words to be sorted:

He, seed, but, from, changed, into, that, everything, words, at, the, people
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week two: thought groups
Monday, Feb 16th:

An explanation for teachers:
Thought groups are short sequences of speech which organize ideas.  
Take for example this phrase:

“I’m going to the store after class because I need to buy lots of stuff so tell me if you want me to get anything for you.”

In spoken English, it would sound something like this:

I’m going to the store (brief pause) because I need to buy lots of stuff (brief pause) so tell me if you want me to get anything for you.

 This sentence has three thought groups.  
We usually end thought groups with falling intonation, to indicate a finished thought.  Rising intonation indicates a thought that is unfinished or requires a response or clarification.  It is so important, that without it, the listener can get confused.  And placing it in the wrong place (which indicates “I’m finished, it’s your turn”) when one is not actually finished can give people the impression of indifference or insolence. (Clear Speech, pg 61)

1. Explain that intonation in English follows two basic patterns:  
· down (or falling) = finished
·  up (or rising) = continuing
2. Give the students the sentence below from Leona.  Have them listen to it once and try to mark the emphasized words.  (fold the paper so that students cannot see the passage with the bold/stressed words)
3. Listen for a second time and see if they can hear brief pauses.  Ask them to place periods or commas there to indicate thought groups.
4. Work through together and help students identify the correct words and comma placement.

(Teacher copy.  Student copy on the following page)

The ones who don’t want to pay at the dump, or got dangerous chemicals, or think we’re such slobs down here we don’t mind another load a junk.  

Leona’s Story

Disk 1, track 5, 1:57

1. Listen and underline the stressed words.
2. Write in commas and periods to show the pauses that indicate thought groups.

The ones who don’t want to pay at the dump or got dangerous chemicals or think we’re such slobs down here we don’t mind another load a junk  
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week two: thought groups

Tuesday, Feb 17th:
For your consideration:  Thought groups are short sequences of speech which organize ideas.  We usually end thought groups with falling intonation, to indicate a finished thought.  Rising intonation indicates a thought that is unfinished or requires a response or clarification.  It is so important, that without it, the listener can get confused.  And placing it in the wrong place (which indicates “I’m finished, it’s your turn”) when one is not actually finished can give people the impression of indifference or insolence. (Clear Speech, pg 61)
Note:  see an example on Monday, Feb. 16th
1. Explain that intonation in English follows two basic patterns:  
· down (or falling) = finished
· up (or rising)  = continuing.
2. Give the students the two sentences  below from Virgil.  Have them listen to it once and try to mark the emphasized words.  
3. Listen for a second time and see if they can hear brief pauses.  Ask them to place periods or commas there to indicate thought groups.
4. Work through together and help students identify the correct words and comma placement.

(Teacher copy. Student copy is on the following page.)
I felt embarrassed, planting so much ground.

She pronounced every letter of every word, and expected you to talk the same way.
Virgil’s Story

Disk 1, track 7

1. Listen and underline the stressed words.

2. Write in commas and periods to show the pauses.

I felt embarrassed planting so much ground.

She pronounced every letter of every word and expected you to talk the same way.
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week two: sentence stress and thought groups

Wednesday, Feb 18th:

Sae Young’s Story
Disk 1, track 1: 3:44

Note:  This activity should be done after reading and listening to Sae Young’s story

1. Notice that Sae Young's grammar is not perfect, yet she is still understandable.  Her pronunciation, intonation and stress are very good.
2. What kinds of words does she eliminate?  (Answer: structure words)

3. Write the following sentence on the board and see if the students can find the placement of the comma (that indicates the end of a thought group):  “When people all the time complain about carrying water he start contest.”  (The comma should go after the word water)
4. Optional extension: listen to the CD of Sae Young again and have students pay attention to the sentence above.  Pause the CD after that sentence. What do the students notice about the word water?  (it has pitch change and is followed by a pause).  Have students try saying the same phrase (or a similar phrase in their own words).  Listen for appropriate pauses.
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week two: thought groups

Thursday. Feb. 19th:

Curtis’s Story
Disk 2, track 2, 1:35


(if your class spends most of the time on Nora’s story and chooses not to read Curtis’s story, feel free to skip the pronunciation activity for today)
Note:  These activities should be done after reading and listening to Curtis’s story.

1. Write the sentence from Curtis: She probably thought I forgot all that. I planted ‘em right in front of her eyes to show her I hadn’t that I was waiting for her.

2. Ask the students to write it in their notebooks and see if they can predict where the commas would go and what words would have falling intonation to show the end of a thought group.

3. Listen to the story again and pause at the end of the sentence above.

4. The following words have falling intonation: “eyes,” “hadn’t,” and “waiting.”  

5. “Waiting” is not at the end of the sentence. Why does the word “waiting” have falling intonation instead of “for her?” (answer: It is the content word.)

6. Students should take turns reading the sentence above (first to themselves, then with a partner, and finally for the whole class).  Listen for appropriate pauses and falling intonation to show the end of a thought group.

7. Optional Extension: Play this section of the CD again and have students imitate Curtis’s pauses and intonation.

8. Optional Extension:  In pairs have students choose a sentence or two from the chapter that interests them.  With a partner, have them read the sentences out loud and look for appropriate places to pause in order to show the end of a thought group.  Students may re-read or even recite the sentences many times for practice.
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week two: thought groups

Monday, Feb. 23rd:

Amir’s Story  
Disk 2, track 5: 9:00

(complete this after reading and listening to Amir’s story)

The general rule is that content words are emphasized,and structure words are reduced.  However, occasionally a structure word is emphasized with stress and intonation.  The last sentence in Amir’s chapter has an example of this.

1. Write the following sentence on the board:  She kept saying, “Back then, I didn’t know it was you. . . .”
2. Explain that stress and intonation on a structure word usually indicates some kind of change. Have the students listen to and read the last paragraph on page 81.
3. Have them repeat the sentence “I didn’t know it was you.” Accenting the word “you.”
4. Ask the students what change occurred to cause the accent on a structure word. (A change in the Italian woman’s concept of Amir, personalizing him.)

5. Ask students to think about a situation in which they changed their mind about something.  Ask students to discuss the situation with their partner or with the whole class.
6. Individually or as a class generate sentences similar to the one above that relate to the students’ stories of a time that they changed their mind.

Some examples to get the ball rolling:

· I didn’t like pineapple cake until I tried your cake.  It’s great!

· I used to think that global warming wasn’t real.  But it is real.

Tuesday. Feb. 24th:

—Florence

Disk 2, track 6: 5:00
1. Review what kinds of words are usually emphasized or stressed (Content).
2. Write the sentence on the board:


__________, it was ________ for ___________.  
3. Listen to the sentence.

4. Fill in the words that are missing.

5. Students should have “Finally,”  “gone,” and “good.”

6. Some may notice that finally and gone have intonation that goes up, does this feel natural to them, or would they be more comfortable with falling intonation on these words?

Wednesday, Feb. 25th:

1. Ask students to reflect on the pronunciation lessons included with Seedfolk.
2. Have them write on a 3x5 card what they learned about pronunciation.
3. Have them share their answers with a partner or small group.  Allow time to change their answer if they choose.
4. Hand the cards in.
