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Teaching Vocabulary in Context with Technology Tools
I. Introduction:
Vocabulary building is vital to make progress in foreign language learning. Thus, it’s necessary to introduce strategies to students on vocabulary learning, for the purpose to enhance their comprehension, fluency, and language achievement. 
Definitely, instruction in vocabulary involves far more than looking up words in a dictionary and using the words in a sentence. Vocabulary is acquired incidentally through indirect exposure to words and intentionally through explicit instruction in specific words and word-learning strategies (L. Gutlohn 2006). The purpose of this lesson is thus designed to encourage students to employ effective methods to learn vocabulary, such as direct or indirect learning. At the end of this course, students will be able to combine the teacher's instruction and technology tools to build their own learning abilities outside the classroom.
II. Analysis

A. Discussion of Need
The Taiwan’s Administration of Education has been aggressively promoting the English learning in the recent years. All of a sudden, many job vacancies both in official and private companies require certain level of certification credited from the GEPT (General English Proficiency Test). Some colleges in Taiwan even prescribe the GEPT High Intermediate Level Test or the GEPT Intermediate Level Test as an obligation for their undergraduate students. Students in senior high, the college-students to be and potential job hunters are more aware of the importance of learning English, besides the pressure of the CEE (College Entrance Examination).
B. Discussion of Learning Environment

	Location & School:
	Young Ming Senior High School, Shi-Lin District, Taipei, Taiwan.

	Number of the students:
	37 to 42  students / class

	Time:
	50-100 minutes a day, 8 hours a week

	Textbooks: 
	Vocabulary7000 part I & Part II;
Sanmin Book company, Book 5. http://www.grandeast.com.tw/englishsite/books/textbooks.htm


	Technology Equipment:
	Personal Computers(Microsoft) with wireless connection to the World Wide Web; language center with PCs, computing service; Online information resources; projectors, etc.

	*Our school gives teachers freedom to choose instructional materials. Besides the
 textbooks we teachers have chosen in consensus, each teacher would always supply various kinds of outside readings, among which are articles from the Internet, magazines, newspaper, printed literature and the like. In addition, test paper focusing
on training students’ ability to cope with the CEE(College Entrance Examination) is indispensable. 

	* the textbook, Vocabulary 7000 is edited based on the latest publication from CEEC (College Entrance Examination Center )

	*For the 10th and the 11th graders, school curricula provides more dynamic activities for whole class competition, such as contest on English songs, English speech contest, drama contest, English carnival, etc.


C. Description of Target Population Including Prerequisite
The target population is EFL (English as a Foreign Language) students, the 12th graders. They have learned English for at least five years. Most of them have passed the first stage -Listening & Reading- of GEPT(General English Proficiency Test) Intermediate Level Test, but have not passed the second stage -Writing & Speaking- yet. Their capacity of vocabulary is around 4000 to 5000. What they are concerned most is the College Entrance Examination in next July. So help them strengthen their English ability, especially reading and writing skills, which are orientated in CEE, is the top priority.  
D. Task Analysis 

* * Annotation: In order to make the best of this instructional project and prevent fatigue on students’ part, the following tasks, including the reading activity, are supposed to be separated during at least one-week schedule (7-8 hours study hours).
(1)Emphasize the importance to learn vocabulary well. Construct them a concept ,"Vocabulary knowledge is knowledge; the knowledge of a word not only implies a definition, but also implies how that word fits into the world" (Stahl 2005). Vocabulary knowledge is not something that can ever be fully mastered; it is something that expands and deepens over the course of a lifetime. Tell students that there are strategies to learn vocabulary. Ask students to find out the best way(s) via the Internet for them to learn. They have to share with classmates via the Internet (class website, E-mail, MSN, etc) and present to class (in-class activity) what best way(s) they have found and recommend one website at least related to vocabulary learning. 
(2) Use a text (see Appendix A) that has been previously discussed in regular reading skills activities. Re-present it to the students. This time, ask students to highlight the vocabulary based on “Vocabulary 7000” in boldface (see Appendix B). Every student may have different highlighted vocabulary, for which is chosen according to every individual’s comprehension ability. Ask them to look up the meaning of the vocabulary and record them in their own vocabulary collection. Choose at least 5 of them to make word web (see Appendix C), which they have to share with whole class. 
(3) Students have to take a “cloze test”, based on the text they have highlighted in boldface. This could be in the form of a section of the text or a summary of the text. Although it seems that students are dealing with the same material several times, repetition and multiple exposures to vocabulary items are important when it comes to vocabulary building. ( see Appendix E )
(4) Students will be able to develop more feasible and creative strategies for their own vocabulary learning (ex: creative word web) and expand their vocabulary collection.
III. Assessment Instruments

A. Complete & Appropriate Specifications

(top 3 objectives)

During the assessment procedure, the teacher will keep three things in mind.
First, students should have prepared for the class and brought the copies of materials from their vocabulary collection (including word web) and websites to class. It will develop students’ self learning strategies and technology tools skills.
Second, students will share their own vocabulary collection and search the useful method in learning vocabulary. It shows the meaningful assignment to the whole class and students have chance to expand their perception toward reading and writing skills improvement. 
   Third, students have the ability to complete a meaningful text (“Teaching Vocabulary”) with correct vocabulary and build better reading skills than before.
B. Complete & Appropriate Blueprint ( only posttest blueprints required)
	objective
	form
	Proportion

	1. Pre-view activity for students, after teachers’ introduction in class: Using extra time to share ideas with classmates through e-mail, Yahoo message, MSN, class website, and so on. Print one page for the teacher 
	individual search 

	10 %

	2. Sharing website(s) and good method(s) related to vocabulary learning
	report to class
	10%

	3. Participating with group by sharing their ideas 
	group discussion
	10%

	4.Vocabulary collection and 5 word web


	personal

work
	20%

	5. Cloze Test in meaningful text

	paper test 
	30%

	6. Make creative word web and expand their vocabulary 

collection


	presentation for

next time
	20%


C. Sample Appropriate Instruments

Entry Test  : ( get their grades from their GEPT report )
Pretest     : ( Question: read the text- see Appendix A- and circle the vocabulary 

             Or sentences you don’t understand )  

Posttest:

	objective
	sample

	1. Pre-view activity for students, after teachers’ introduction in class: Using extra time to share ideas with classmates through e-mail, Yahoo message, MSN, class website, and so on. Print one page for the teacher
	(students’ behavior)



	2. Sharing website(s) and good method(s) related to vocabulary learning
	http://www.bangkokpost.net/education/bu02.htm
also see Appendix I

	3. Participating with group by sharing their ideas 
	(students’ behavior)

	4.Vocabulary collection and 5 word web


	see Appendix C

	5. Cloze Test in meaningful text

	see Appendix E

	6. Make creative word web and expand their vocabulary collection


	see Appendix D


IV. Organization & Media Rationale

A. Clear Orientation of Project

Being a teacher of the 12th graders, our priority of mission is help students perform well in the Entrance College Examination. From this perspective, vocabulary teaching and learning plays an important role in our daily class, in that, strong vocabulary will certainly contribute to better comprehension in reading, listening, speaking as well as facilitate writing ability. Whereas, there are no universal strategies; the efficiency of vocabulary learning depends on how students combine their individual strategies and put them into daily use. The more sophisticated they use those strategies; the more likely they’ll be successful in developing the target language lexicon. The first aim of this project is to help students recognize and find out appropriate strategies for their own needs.    

B. Plan for Sequence & Organization
   The sequence and organization of this project are:
(1) Select a text with informative knowledge about vocabulary learning and suitable for working on vocabulary-building training.
(2) Teach the text as a reading activity

(3) Introduce vocabulary learning strategies

(4) Use technology to help learning vocabulary easier and interesting

(5) Encourage individual strategies to learning vocabulary

(6) Use the text as an vocabulary drilling 

(7) Recall and utilize the strategies  

(8) Focus on the vocabulary application

(9) Utilize own strategies as a habit to reinforce vocabulary building
C. Rationale for Media Selection 

  The media selected are: (a) computer technology -the Internet, MSN, e-mail, class website, and on-line dictionary; (b) software-PowerPoint, Inspiration, and Thesaurus. Learning vocabulary through computer technology (the Internet, E-mail, etc) brings vocabulary to live, and makes knowledge more relevant to day-to-day life. Inspiration, Thesaurus, and PowerPoint make vocabulary more graphic and easier to transform into long-term memory. On-line dictionary provides efficient and sufficient aids to vocabulary learning. 
V. Strategy Plan

	Introduction
	Deploy Attention
	use PowerPoint to present two graphics about word web and word map to attract students attention 

See Appendix F)
	

	
	Establish instructional purpose
	(to students:) “Today we are going to know some interesting methods to help us learn vocabulary.”
	

	
	Arouse interest and motivation 
	“ Remember our aim to 7000 vocabulary, prescribed by the CEEC?” For next July, let’s dig in “
	

	
	Preview lesson

	The teacher presents an article about vocabulary learning, and point out the main points of it. Simultaneously, establish some right concepts about learning vocabulary (as mentioned on Task Analysis ).
	

	
	objectives for grouping


	(a)emphasize the importance of vocabulary learning; (b) establish right 

concepts about learning vocabulary. (ex: there’s no universal 
strategies to learn vocabulary)
	

	Body
	Recall prior knowledge
	(to students:) “how do you memorize vocabulary”
give some vocabulary learned in the previous class- oasis, Antarctic, Arctic, notorious, antibiotics ,etc- 

Ask students with differentiated level to share their methods
	

	
	Process information
	give some examples of vocabulary learning activities, such as: matching synonyms, matching opposites, categories, analogies, filling in the blank sentences, etc.
	

	
	Focus attention
	Tell students to focus on their attention to different ways to know and learn a vocabulary  
	

	
	Employ learning strategies
	use of graphic organizers (as Appendix F), employ mnemonic techniques such as single-use coding, the method of loci keywords, and the use of rhymes, etc.  
	

	
	Practice

	log on the following website to do some practice ( do part II, and part III )
http://people.bu.edu/jpettigr/Artilces_and_Presentations/Vocabularyhtm

	

	
	objectives for grouping
	(a)Recognize and know several strategies to learn vocabulary

(b)Considering the suitable strategies for own learning 
	

	
	Evaluate feedback
	give positive feedback to those who contribute to their ideas. Fortify some good strategies with more examples
	

	Conclusion
	Summarize and review
	(to students): “ Today, we’ve learned several strategies to learn 

vocabulary. Don’t you think that manipulating a good way to learn

vocabulary not only make vocabulary learning fun, but also make it 

easier to memorize? Remember, you can always create a fun way 

to store your vocabulary. (to be continued in the next step)
	

	
	Transfer knowledge
	(a)go surf on the Internet to gather more ideas about vocabulary learning; (b)find out most appropriate way(s) for yourself. (to be continued in the next step)  
	

	
	Remotivate and close
	Share your findings by E-mail ( or MSN etc ) with your classmates and print out the material for class discussion next time
	

	Assessment
	Assess performance
	See “Task Analysis (2) & (3)”
(a)Use the previous reading material, “ Teaching Vocabulary”, based on

which, students have to record their word collection and choose 5 of them to do word web. (see example on Appendix C)
(b) Cloze Test based on “Teaching Vocabulary” (see Appendix E)
	

	
	Evaluate Feedback and remediation
	See “Task Analysis (4)”
Students will be able to develop more feasible and creative strategies for their own vocabulary learning (ex: creative word web) and expand their vocabulary collection.


	


VI. Instructional materials: 

In order to help students prepare well for the College Entrance Examination, we teachers of the 12th graders will never use only one or two instructional materials. 
As I have mentioned in “Learning Environment”, besides the Textbooks- Sanmin English Text Book, Book 5 and Vocabulary 7000 (based on CEEC latest publication), each 12th graders’ teacher would always supply various kinds of outside readings. For this unit, I chose “Teaching Vocabulary” from http://www.readingrockets.org/article/9943.
In addition, test paper focusing on training students’ ability to cope with the CEE is indispensable. Without doubt, we’ll use test paper provided by Sanmin Book Company,
and from time to time, we teachers would find other supplementary source as well. In this case, I use Academic Vocabulary to edit my test paper for specific teaching purpose.
(Website: http://www.nottingham.ac.uk/~alzsh3/acvocab/awlgapmaker.htm   )              
 The main structure of this course is built on dealing with Sanmin English Text Book, and Vocabulary 7000. Usually, after running through a unit of the textbooks, I will find other relevant materials to amplify the depth and width to the topic. The lesson plan I created this time is extended from Book V, lesson one, “Learning Vocabulary can be Fun”.

The Sanmin English Text Book is published by Sanmin Book Company, one of prestigious textbook companies in Taiwan for five decades. Every unit and lesson are elaborately edited or written by proficient ESL/EFL experts. 
It has adequate provision for motivation and attention getting. Since the target readers are senior-high students, the topic of each lesson is chosen with a view to appealing to the youngsters (such as “The Phantom of the Opera”, “Not Just a Friend”,” Who decides What You Buy?”, “ Attitude is Everything” on and on. At the beginning of every lesson, it offers eye-catching warn-up activities, and outlines of the lesson. In teachers’ version, besides what included in students’ book, it provides diagram of the whole lesson and how this lesson fits within course. So, it informs learners as well as trainers of objective task and context appropriately. It certainly follows planned instructional strategy, for it’s a series of textbook from Book one (level one ) to Book Six (level six). Every unit containing grammatical instruction, sentence structures, vocabulary bank, 4 skills training, etc is logically sequenced and deals with prerequisite knowledge required. Textbook aiming at senior high students (, whose main concern is CEE) will definitely propagate their practical phase in terms of their practice paper, and Sanmin English Text Book is no exception. On the students’ work book and at the end of each unit of the reading book, it provides students with sufficient opportunity to practice range of required skill and knowledge and as well as adequate and accurate feedback. Sanmin Book Company also offers a set of simulative test paper specifically to drill students’ skills for the Entrance College Exam. In general, those tests are reliable, valid, and practical regard to preparing the ECC.
On the other hand, to use Vocabulary 7000, edited on the ground of the latest publication from CEEC (College Entrance Examination Center ), is to help students prioritize which words need more effort to make. To select the article, “Teaching Vocabulary” is to introduce right direction to students to learn vocabulary as well as to cultivate their reading comprehension and vocabulary ability. To use Academic Vocabulary, as I have mentioned, is to help me edit my practice paper for specific teaching purpose. The “ AWL Gapmaker” ( see example on Appendix E ) and the “Concordances” ( see example on Appendix G ) are what I use most.
VII. Formative Evaluation
A. Description of early reviews 
(a) Goal review: the goals that reassure the importance of learning English, the critical role that vocabulary learning plays in learning English, the concept and strategies ( multi-phases, individual, no universal, etc) of learning vocabulary,     are representative of instructional need. (b)The data of environment and learner analysis are gained as developed analysis of environment and learners

(c) Prerequisite relationship of skills in task analysis should be confirmed by testing group of learners. (d) Assessment specifications and blueprints are supposed to be administered to skilled learners prior to development of materials to determine practicality and reliability of instruments. 
B. small group evaluation :
Trying out actual materials with learners who represent target audience can help instructional developers determine whether revisions are necessary.

In this course, I won’t do formative evaluation on the implement to Vocabulary 7000 , Sanmin English Text Book, its Students’ Work Book, and the test paper provided by Sanmin Book Company. The reason is that we have used those text books to our students for at least three years, and I know how to take the best advantage of both of them to meet students’ needs. 
I would like to do a formative evaluation on (1) the strategies I introduced (ex: the word web, the various ways to know an English vocabulary, such as those examples on the Joseph Pettigrew Website); (2) the reading material I chose: “Teaching Vocabulary”; (3) the “concordance line” of vocabulary learning, and (4) the test instrument I adapted from Academic Vocabulary. I would do small group evaluation, instead of one-to-one evaluation, for there is large discrepancy regard to English level among every individual. And the evaluation of one-to-one student may not help a lot in dealing with a class of 37 to 42 students. I’ll use a questionnaire (see Appendix H) to do the evaluation after implementing the course on students who represent target audience. I can predict the effectiveness of the project, after I collect the data and analyze it. Then I may do some revisions to improve the quality of the instruction for next time in real scenario. 
F. Suggested Revisions:

  (1) Materials : As mentioned in “ early reviews”, Sanmin English Text Book may

be insufficient for advanced students; whereas, it is indispensable for the

whole 12th graders, because it’s sequenced and organized, with appropriately dealing prerequisite knowledge. Supplementary articles can be changed alternately to meet students’ characteristics and ability, so as the materials of vocabulary “Concordances”.

          (2) Tests: Not many students like to take tests; however tests are vital to assess the value of the learning process and the direct feedback to students’ learning. So I may manage the tests in a more variable way, and make them more interesting (ex: those in http://people.bu.edu/jpettigr/Artilces_and_Presentations/Vocabulary.htm ). At   the same time I have to pay attention to the size appropriate, the validity, reliability and practicality of the tests. While I am giving a test, I should keep in mind that I’m giving the target question. 
  (3) Procedures: as planed in “Sequence & Organization”, the sequence of the order is irreversible, for every step has its significance during the teaching-and-learning process. Yet, the whole set of the procedure can be re-cycled. What should be mentioned is, each step should be followed only when the previous one has been completely accomplished, as has been noted in the “Task Analysis”: “In order to make the best of this instructional project and prevent fatigue on students’ part” the procedures, “including the reading activity, are supposed to be separated in at least one-week schedule (7-8 hours study hours).”
Closure
Philosophy Behind This Course :

 1. Learners need to develop autonomy, not dependence.

2. Think of yourself not so much as a teacher who must constantly “deliver” information to your students, but more as a facilitator of learning whose job is to set the stage for learning to start the wheels turning inside the heads of your students, to turn them on to their own abilities, and to channel those abilities in fruitful directions Once we turn on the momentum to turn to wheels insides their heads, the rest is a wonder( H. Brown 2001). 

Appendix A:

Teaching Vocabulary 

 By: Linda Diamond and Linda Gutlohn (2006)
(Abstracted from         http://www.readingrockets.org/article/9943 )
. According to Michael Graves (2000), there are four components of an effective vocabulary program:

1. wide or extensive independent reading to expand word knowledge 

2. instruction in specific words to enhance comprehension of texts containing those words 

3. instruction in independent word-learning strategies, and 

4. word consciousness and word-play activities to motivate and enhance learning 

Intentional vocabulary teaching 

According to the National Reading Panel (2000), explicit instruction of vocabulary is highly effective. To develop vocabulary intentionally, students should be explicitly taught both specific words and word-learning strategies. To deepen students' knowledge of word meanings, specific word instruction should be robust (Beck et al., 2002). Seeing vocabulary in rich contexts provided by authentic texts, rather than in isolated vocabulary drills, produces robust vocabulary learning (National Reading Panel, 2000). Such instruction often does not begin with a definition, for the ability to give a definition is often the result of knowing what the word means. Rich and robust vocabulary instruction goes beyond definitional knowledge; it gets students actively engaged in using and thinking about word meanings and in creating relationships among words.

Research shows that there are more words to be learned than can be directly taught in even the most ambitious program of vocabulary instruction. Explicit instruction in word-learning strategies gives students tools for independently determining the meanings of unfamiliar words that have not been explicitly introduced in class. Since students encounter so many unfamiliar words in their reading, any help provided by such strategies can be useful.

Word-learning strategies include dictionary use, morphemic analysis, and contextual analysis. For ELLs whose language shares cognates with English, cognate awareness is also an important strategy. Dictionary use teaches students about multiple word meanings, as well as the importance of choosing the appropriate definition to fit the particular context. Morphemic analysis is the process of deriving a word's meaning by analyzing its meaningful parts, or morphemes. Such word parts include root words, prefixes, and suffixes. Contextual analysis involves inferring the meaning of an unfamiliar word by scrutinizing the text surrounding it. Instruction in contextual analysis generally involves teaching students to employ both generic and specific types of context clues.

Fostering word consciousness

A more general way to help students develop vocabulary is by fostering word consciousness, an awareness of and interest in words. Word consciousness is not an isolated component of vocabulary instruction; it needs to be taken into account each and every day (Scott and Nagy, 2004). It can be developed at all times and in several ways: through encouraging adept diction, through word play, and through research on word origins or histories. According to Graves (2000), "If we can get students interested in playing with words and language, then we are at least halfway to the goal of creating the sort of word-conscious students who will make words a lifetime interest."

Multiple exposures in multiple contexts

One principle of effective vocabulary learning is to provide multiple exposures to a word's meaning. There is great improvement in vocabulary when students encounter vocabulary words often (National Reading Panel, 2000). According to Stahl (2005), students probably have to see a word more than once to place it firmly in their long-term memories. "This does not mean mere repetition or drill of the word," but seeing the word in different and multiple contexts. In other words, it is important that vocabulary instruction provide students with opportunities to encounter words repeatedly and in more than one context.
Appendix B
Teaching Vocabulary 
By: Linda Diamond and Linda Gutlohn (2006) 

(Abstracted from http://www.readingrockets.org/article/9943) 

 According to Michael Graves (2000), there are four components of an effective vocabulary program: 

1. wide or extensive independent reading to expand word knowledge 
2. instruction in specific words to enhance comprehension of texts containing those words 

3. instruction in independent word-learning strategies, and 

4. word consciousness and word-play activities to motivate and enhance learning 

Intentional vocabulary teaching 

According to the National Reading Panel (2000), explicit instruction of vocabulary is highly effective. To develop vocabulary intentionally, students should be explicitly taught both specific words and word-learning strategies. To deepen students' knowledge of word meanings, specific word instruction should be robust (Beck et al., 2002). Seeing vocabulary in rich contexts provided by authentic texts, rather than in isolated vocabulary drills, produces robust vocabulary learning (National Reading Panel, 2000). Such instruction often does not begin with a definition, for the ability to give a definition is often the result of knowing what the word means. Rich and robust vocabulary instruction goes beyond definitional knowledge; it gets students actively engaged in using and thinking about word meanings and in creating relationships among words. 

Research shows that there are more words to be learned than can be directly taught in even the most ambitious program of vocabulary instruction. Explicit instruction in word-learning strategies gives students tools for independently determining the meanings of unfamiliar words that have not been explicitly introduced in class. Since students encounter so many unfamiliar words in their reading, any help provided by such strategies can be useful. 

Word-learning strategies include dictionary use, morphemic analysis, and contextual analysis. For ELLs whose language shares cognates with English, cognate awareness is also an important strategy. Dictionary use teaches students about multiple word meanings, as well as the importance of choosing the appropriate definition to fit the particular context. Morphemic analysis is the process of deriving a word's meaning by analyzing its meaningful parts, or morphemes. Such word parts include root words, prefixes, and suffixes. Contextual analysis involves inferring the meaning of an unfamiliar word by scrutinizing the text surrounding it. Instruction in contextual analysis generally involves teaching students to employ both generic and specific types of context clues. 

Fostering word consciousness 

A more general way to help students develop vocabulary is by fostering word consciousness, an awareness of and interest in words. Word consciousness is not an isolated component of vocabulary instruction; it needs to be taken into account each and every day (Scott and Nagy, 2004). It can be developed at all times and in several ways: through encouraging adept diction, through word play, and through research on word origins or histories. According to Graves (2000), "If we can get students interested in playing with words and language, then we are at least halfway to the goal of creating the sort of word-conscious students who will make words a lifetime interest." 

Multiple exposures in multiple contexts 
One principle of effective vocabulary learning is to provide multiple exposures to a word's meaning. There is great improvement in vocabulary when students encounter vocabulary words often (National Reading Panel, 2000). According to Stahl (2005), students probably have to see a word more than once to place it firmly in their long-term memories. "This does not mean mere repetition or drill of the word," but seeing the word in different and multiple contexts. In other words, it is important that vocabulary instruction provide students with opportunities to encounter words repeatedly and in more than one context. 


Appendix C
(Example of word web- the word’s definition is looked up from Thesaurus)

[image: image1.wmf]
(Sample of word collection)
(at each frame of its right back, students have written down the Chinese meaning respectively)

	analysis
	appropriate
	awareness
	component
	explicit

	contexts
	contextual
	exposure
	goal
	definition


	cognate
	deriving
	expand
	exposures
	involves

	principle
	process
	research
	diction
	specific

	strategies
	adept
	origins
	isolated
	text
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Fostering word consciousness 

A more general way to help students develop vocabulary is by fostering word consciousness, an [image: image41.wmf]
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The following words will fill the gaps: 

	analysis
	analysis
	analysis
	analysis
	analysis
	analyzing
	appropriate
	awareness

	awareness
	component
	components
	context
	context
	context
	contexts
	contexts

	contexts
	contextual
	contextual
	contextual
	creating
	creating
	definition
	definition

	definition
	deriving
	expand
	exposures
	exposures
	goal
	involves
	involves

	principle
	process
	research
	research
	specific
	specific
	specific
	specific

	strategies
	strategies
	strategies
	strategies
	strategies
	strategy
	text
	texts

	texts
	
	
	
	
	
	
	


表單的底部

Appendix F 
Examples:

(A) This picture is created by yang Ru-Yin, 

Fu-shin Vocational Trade & Arts Hight School, Taipei county, Taiwan 
[image: image52.png]Shake

ice-cream




(B) (This word map is designed for Abstract Words, and helps learners learn the new vocabulary from context. The authors for designing this word map are Spiro, Coulson, Feltorich, and Anderson, 1998)  
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Appendix G
VOCABULARY STUDY: FACTOR

TASK ONE: Study the concordance lines. 

Which preposition often follows factor?

List the adjectives that are used with factor.

	1.
	Several
	factors
	are responsible for this disturbing development.

	2.
	Appearance is only one of many
	factors
	that influence body image.

	3.
	Many external
	factors
	can influence suicidal people.

	4.
	Wind is always an important
	factor
	in soil erosion.

	5.
	I think this is a
	factor
	we should consider

	6.
	The weight of portables is a key
	factor
	in attracting customers.

	7.
	Your reputation is the biggest
	factor
	in business.

	8.
	Television viewing is an important
	factor
	in childhood obesity.

	9.
	Television advertising is the prime
	factor
	in determining what you buy.

	10.
	A major
	factor
	in these attacks is racism.


A factor is one of the things that affects an event, decision or situation.

Concordance data selected from http://titania.cobuild.collins.co.uk and adapted.
© Sandra Haywood 2003
TASK TWO: Practise ( short answers to the following questions) 
According to your opinion 
1. What are the key factors that influence you to study English?

2. What are the important factors in maintaining good study habit?

3. What is the major factor to improve your English ability? 
4. What is the prime factor in being a successful student?

Adapted from © Sandra  Haywood 2003

Appendix H
Directions: Please place a check mark by the phrases below that match your opinion of the course “Vocabulary Can Be Fun”. Your responses will enable us to improve the quality of this instruction. Please be as candid as possible.
1._____ How do you like English (a) Hate it  (b) It’s O.K  (c) Love it
2. _____ Do you think you have learnt informative knowledge while searching for the

        Website about learning vocabulary?
       (a) Yes   (b) No    

Comments ___________________________________

3. _____ Do you use E-mail, MSN, or other Internet media to communicate with your 

        classmates or teacher about school homework?
        (a) frequently   (b) always   (c) sometimes  (d) hardly   (e) never 

Comments ___________________________________

4. _____ What do you think about the examples of the strategies to learn vocabulary?

(you may have more than one answers)
    (a) confusing (b) O.K. (c) Very Clear  (d) too few  (e) too many  (f)just right 
Comments ___________________________________

5. _____ How were the practice exercises on Joseph Pettigrew Website http://people.bu.edu/jpettigr/Artilces_and_Presentations/Vocabulary.htm
(you may have more than one answers)

       (a) too easy  (b) about right   (c) too difficult  (d) too few  (e) too many

Comments ___________________________________

6._____ How was the vocabulary in “Teaching Vocabulary”?
(you may have more than one answers)
     (a) too long   (b) about right   (c) too short  (d) too easy  (e) too difficult
Comments ___________________________________

7. _____ How were the practice exercise on concordance lines (Vocabulary Study)?
(you may have more than one answers) 
       (a) too easy  (b) about right   (c) too difficult  (d) too few  (e) too many
Comments ___________________________________

8. _____ How were the test questions on cloze test, “Teaching Vocabulary?”
(you may have more than one answers)
       (a) too easy  (b) about right   (c) too difficult  (d) too few  (e) too many

Comments ___________________________________

9. Would you like to use strategies newly-learnt to build your vocabulary?

_____ (a) No   (b) Maybe   (c) Absolutely

Comments ___________________________________

10. Will you manipulate strategies of your own to amplify your vocabulary?

_____ (a) No   (b) Maybe   (c) Absolutely

Comments ___________________________________

11. Do you think this course helpful to your needs?  _____

(a) Not at all (b) A little helpful  (c) Some are helpful; others aren’t (d) Very helpful
Comments ___________________________________

12. Would you recommend this instruction to a friend who want to fortify vocabulary learning ? _____

  (a) No   (b) Maybe   (c) Sure 

Comments __________________________________  

Appendix I.  Suggested Websites
http://lc.ust.hk/~sac/advice/english/advocabcont.htm
http://www.vuw.ac.nz/lals/reserch/swl/
http://www.teachingenglish.org.uk/think/vocabulary/vocab_autonomy.shtml#seven
http://elc.polyu.edu.hk/elsc/material/Vocabulary/Kvocab
http://iteslj.org/v/ei/clothes.html
http://www.brainpopjr.com/
http://www.visualthesaurs.com/howitworks
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